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Abstract 
A Case Study Examining a Sport and Recreation Management Internship Program at a 
Historically Black University 
Jason Lee Perry, Ed.D.  
Drexel University, January 2017  
Chairperson: Brian Smith 
The purpose of this study was to examine the practices of one sport and recreation 
management internship program in the historically black college and university environment and 
explore how these practices might contribute to educating this specific population of learner for 
professional work. The focus of this study was to explore the student experience, practices of the 
program director, and program. Thus the problem of this study is to understand more about the 
relationship between practice and theory in one experiential learning program and to explore 
how the program director and students perceive the benefits of the internship experience.   
The research questions for this study are: 1. What are the current practices and guidelines 
of sport and recreation internship programs and how do they align with and/or from those 
discussed in literature? 2. How do students perceive the sport and recreation management 
program's ability to prepare them for success in the sports industry? 3. Are there specific 
considerations perceived by administrators and students perceive as being significant to a sport 
and recreation management internship program at a historically black university? 
To answer these questions, the researcher used a qualitative case study approach. This 
case study examined the sport and recreation management program at one historically black 
university by investigating the perceptions of student readiness to transition into the profession 
and gain a greater understanding of the professional preparation in this environment. Data were 
 iv
collected using document analysis, semi-structured interviews, and classroom observations and 
were analyzed using an inductive data analysis approach.  
The three themes expressed in the findings included a) factors that support program 
success, b) factors contributing to professional preparation, and c) influences on the learning 
environment.  Findings indicated that the internship program shared qualities identified in 
literature, interns believed that they were ready to pursue careers in the field based on their 
internship experiences, and the learning environment possessed a high level of nurturing and a 
strong emphasis on mentorship for students. Based on these findings, recommendations were 
shared for the program director and interns to improve the student experience in the internship 
program.   
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Chapter I: Introduction 
 Sport and recreation management is a diverse discipline that combines the content areas 
of athletic administration, finance, accounting, communication, recreation, social science, 
marketing, and economics into one academic field that encompasses the study of the sports 
industry.  Since the inception of the field of sport and recreation management in the late 1950s, a 
strong emphasis has been placed on developing educated practitioners who possess the necessary 
knowledge required to work effectively in various sport related professional settings (Sutton, 
1989).  Due to the diverse nature of the field and the heavy emphasis on practice, cooperative 
education experiences, such as internships, have remained at the forefront of both undergraduate 
and graduate sport and recreation management degree programs. 
Depending on the needs of the sport organization and students’ interests, internship 
experiences can be obtained in various areas.  For example, students interested in facility 
management may engage in internships that improve planning and administrative skills aimed at 
managing an athletic facility.  Students interested in sport marketing may engage in internships 
to learn about sport promotion and event marketing.  In such an expansive field, internship 
experiences are used to connect relevant theories learned in the class setting to work practices in 
the field of sport and recreation management.  During an internship, students work within 
professional organizations typically on a fulltime basis throughout the course of the academic 
semester.  Research suggests that internship experiences in the discipline of sport and recreation 
management can prepare students for the workforce, increase student knowledge, and help 
students obtain employment in the field (Bell & Countiss, 1993; C. Chen, Hu, Wang, & Chen, 
2011; Surujlal & Chinomona, 2012).  Some have acknowledged that learning in the classroom 
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setting and within the workplace are distinct yet complementary activities (Martin, Fleming, 
Ferkins, Wiersma, & Coll, 2010).   
Although extensive research has explored cooperative education or experiential learning 
in higher education (c.f. Danielson & McElroy, 2013; Kolb, 1984), few studies have examined 
this phenomenon in the realm of Historically Black Colleges and Universities (HBCUs).  
According to Cunningham and Singer (2009), the majority of research in the field of sport and 
leisure has stemmed from the environment of Predominantly White Institutions (PWIs) and 
rarely evaluate the environment of HBCUs.  A search in the Proquest database that contains 
education related research over the span of 49 years (1965-2014) produced 1,474 published 
works looking at sport internships in higher education and only 11 results returned articles 
associated with HBCUs.  A closer evaluation found that none of these articles focused 
specifically on sport and recreation internship programs in the HBCU setting.  This lack of 
research is troubling for two reasons: (a) the HBCU setting is a unique environment worthy of 
study and (b) students at HBCUs benefit from participation in cooperative learning experiences. 
HBCUs are a sector of institutions of higher education in America that have faced unique 
socio-economical challenges.  These institutions were established prior to the Civil Rights Act as 
a means to educate African Americans (Brown & Davis, 2001; Patterson, Dunston, & Daniels, 
2013).  Today, though HBCUs continue to educate a diverse population of learners, many are 
searching for sustainability in the midst of challenging classroom settings, struggling economic 
environments, and employers who sometimes attach a negative stigma to their graduates (Zirkel, 
2005).  These stigmas make it difficult for students to stand out in the hiring pool and obtain 
meaningful employment in various fields upon graduation, especially the sports industry which 
is a difficult field to enter, according to Cuneen (2004).   
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The potential stigma of HBCU graduates and the difficulty in finding positions in the 
sport and recreation field make internship programs essential in providing students with hands-
on training to increase their competence in the workplace and making them more marketable to 
potential employers upon graduation.  McIver (1999) affirms this notion by stating that HBCUs 
are among the institutions whose students benefit from building cooperative educational 
experiences into academic curricula.   
The benefits that students gain from participating in cooperative educational experiences  
(McIver, 1999) and the common mission of HBCUs in educating and nurturing a financially 
vulnerable population (Patterson et al., 2013) might explain why a growing number of HBCUs 
are developing sport and recreation management departments and implementing cooperative 
education components.  These institutions are mandating students complete internship courses as 
a requirement for graduation.  With increasing numbers of students being ushered into internship 
courses, it is important to study the success of these courses.  Research indicates that directors of 
internship programs maintain a focus on transitioning students into the profession by engaging 
students in field experiences (Charlton, 2007; Koo, Diacin, Khojasteh, & Dixon, 2016; Sprague 
& Cameron Percy, 2014).  Charlton (2007) and McNiff (2013) posit that the sport business 
industry in particular is becoming more competitive and increasingly more challenging for 
students to enter.  This suggests that an investigation aimed at understanding the administrative 
practices of an internship program director and obtaining a sense of the career readiness of 
students is important to the field.  Research also suggests that the administrative practices used in 
the HBCU environment can result in a greater number of students pursuing sport business 
careers (Cunningham & Singer, 2007).  For these reasons, this study will investigate the 
practices and examine the perceptions of participants in the HBCU realm.  The investigation of 
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this phenomenon at a HBCU institution allows for a greater understanding of potential 
differences in the opportunity to pursue careers in the sports industry in this setting (Cunningham 
& Singer, 2007). 
Problem Statement 
This study aimed to describe features and better understand the voices of participants 
associated with a HBCU internship program.  This research is necessary because few studies 
have been conducted on internship programs in the HBCU setting (Cunningham & Singer, 2007; 
Jones, 2010; Quarterman, 1992).  Ultimately, this research will assist current and future leaders 
of sport and recreation management departments at HBCUs in understanding how to maintain 
successful cooperative educational programs in these professional settings. 
The problem of this research is to understand more about the relationship between 
practice and theory in one experiential learning program and to explore how the program director 
and students perceive the benefits of the internship experience.  The students’ perception of 
readiness to transition into a career in the sports industry was also explored.  Potential 
differences in the HBCU environment can pose obstacles for professionals and student interns 
within this realm.  The purpose of this study was to examine the practices of one HBCU sport 
and recreation management internship program and explore how these practices might contribute 
to educating this specific population of learner for professional work.  This study examined 
whether the sport and recreation management internship program at one HBCU had clear 
programming practices, clear guidelines, and criteria for students or whether there were 
challenges in meeting these criteria.   
The focus of this study is to describe a sport and recreation management internship 
program at a Historically Black University.  Through interviews and observations of the 
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program, the research examines the administrative techniques and practices that support 
proficiency in students’ learning outcomes in the sports industry.  When considering the 
implications of the mission of HBCUs—educating a diverse population that is often 
underrepresented in today’s society—this study aimed to provide a rich description of instructor 
and student experiences in a sport management program, paying particular attention to factors 
and concerns that may be related to education within HBCUs. 
Purpose and Significance of the Problem 
Today many institutions of higher education emphasize a field experience or internship 
component in their curriculum.  The goal of many of these field experience courses is to increase 
student development and prepare them for jobs in their respective fields upon graduation.  
Educators on the collegiate level recognize the preparation of students for their careers as a 
critical responsibility (Kelley, 2004).  Further, the internship program is considered a highlight of 
many college curricula in sport and recreation management.  The internship is recognized as a 
major requirement directly linked to students’ successful transition into a career in the sports 
industry.   
Graduates in the field of sport and recreation management must be well versed in relevant 
content, practices, and behaviors that are possessed by professionals in the field.  Many 
educators believe that this knowledge can be obtained through acquiring practical experience in 
internship programs.  This research topic is of critical interest due to the current high volume of 
institutions offering degrees in sport and recreation management and the high rate of inclusion of 
internship courses in these program curriculums.  In addition, the exploration of this problem 
within the HBCU context may uncover unique characteristics in this specific sport and recreation 
management internship environment. 
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Furthermore, this research is significant because the findings will add to the knowledge 
of sport and recreation management internship programs within historically black universities.  A 
review of previous research on sport and recreation management and internships published in the 
United States from 1965-2014 shows studies that address HBCU settings, field experience, and 
sport and recreation management as separate components, but none have evaluated these topics 
jointly.   
This topic is also significant due to the historical implications of the field of sport and 
recreation management.  Although aspects of the field of sport and recreation management have 
been around since the times of the ancient civilizations, sport and recreation management was 
only introduced in the 1960s as an academic field of study.  The recent origin of the field as it 
relates to academia contributes to the minimal research in all areas of sport and recreation 
management and the increased interest in the field by scholars and researchers.  The purpose of 
this study was to examine the practices of one HBCU sport and recreation management 
internship program and explore how these practices might contribute to educating this specific 
population of learner for professional work. 
Research Questions  
The research questions are geared towards gaining an understanding of the opinions of 
the program director and students in this setting and investigating the practices of a sport and 
recreation internship program at a historically black university.  With this purpose in mind, the 
research questions addressed three primary levels of this problem.  The three primary levels have 
been identified as the students, department, and institution that structure the landscape of sport 
and recreation management internship programs at HBCUs.  The research questions have been 
designed to address and consider the multifaceted issues related to sustaining a successful sport 
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and recreation management internship course.  These research questions were investigated 
through a case study that highlighted the experiences of both the director and students connected 
to a sport and recreation management internship program at an HBCU.  These research questions 
structured the study and guided the research. 
(1) What are the current practices and guidelines of sport and recreation internship 
programs and how do they align with and/or from those discussed in literature?  
(2) How do students perceive the sport and recreation management program's ability 
to prepare them for success in the sports industry?  
(3) Are there specific considerations perceived by administrators and students 
perceive as being significant to a sport and recreation management internship 
program at a historically black university? 
Conceptual Framework 
This study focused on exploring the environment of a sport and recreation management 
internship program at a historically black college and university.  According to Williams and 
Nam (2011), “Persistent disparities in the rates at which White and Black young adults attend 
and graduate from college place a premium on finding new and innovative ways to promote 
college attendance and graduation rates among Black young adults” (p.  102).  The inclusion of 
internship programs at HBCUs is one current practice that is being used to educate and prepare 
students for careers after graduating from college.  Therefore, this study used a framework that 
analyzed relevant research regarding the topic within the three main research strands that support 
this phenomenon as shown in Figure 1.1.  The three strands have been identified as (a) Internship 
program considerations, (b) Career development, and (c) the HBCU environment.  This 
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framework is supported through a review of the literature and will be used to better understand 
the landscape of a HBCU sport and recreation management internship program. 
Internship Program Considerations 
This study explored the current practices of an administrator in the setting of an 
internship program at one HBCU.  The areas of student learning and student placement at an 
internship site will provide measurable features of the practices of sport and recreation 
management internship programs in this setting.  It is the responsibility of the university 
administrator such as the program director to properly oversee and assess the success of the sport 
and recreation management internship program.  Program administrators must participate in 
professional development to stay current in the field and to obtain a deeper understanding of 
ideal practices and procedures related to the profession (Hoekstra, 2011). 
In the past, professional organizations such as the North American Society for Sport 
Management and the National Association for Sport and Physical Education have mandated that 
institutions offer an internship component in their sport and recreation management curriculum.  
But these organizations have not provided a set standard for internship programs that ensure 
consistent operating conditions across institutions of higher education (Kelley, 2004).  More 
recently, the Commission on Sport Management Accreditation was established as a specialized 
accrediting body in sport management education.  Although this commission does not currently 
require an internship component, as did its predecessor, the organization recognizes the 
importance of experiential learning and allows accredited institutions to offer a senior capstone 
experience or comprehensive exam.  An internship course can fulfill this accreditation 
requirement (Schoepfer & Dodds, 2010).  Due to this shift in sport management curriculum, it is 
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important to study how internship programs are being developed and assessed on the 
departmental level by individual institutions because of the variation among universities.   
Career Development  
Career development of students who complete sport and recreation management 
internship programs at HBCUs is a major concern for educators.  Educators on the collegiate 
level have the responsibility of preparing students for careers upon graduation.  Graduates in the 
field of sport and recreation management must be well versed in relevant content, practices, and 
behavior that are possessed by professionals in the field.  Many educators believe that this 
knowledge can be obtained through various field experiences (Koo et al., 2016; Verner, 1993). 
 Moreover, internship administrators play a pivotal role in evaluating student learning 
outcomes and addressing issues related to career placement.  Often institutions establish learning 
outcomes that are required for sport and recreation management students to meet upon finishing 
an internship experience.  One focus of this study will be to evaluate whether students in this 
educational setting are taking away the skills that are described in these learning outcomes upon 
completing their internship experience (Cunningham & Sagas, 2004).   
HBCU Environment 
The learning environments of HBCUs are strongly connected to their historical mission 
of educating a large segment of learners from an underrepresented social group.  Today HBCUs 
continue to strive to maintain a high level of academic success and steady enrollment of students 
at these universities while maintaining this historical mission (Patterson et al., 2013).  These 
institutions offer a unique sociocultural opportunity to the students that attend.  These 
opportunities include a nurturing learning environment, mentoring, and a family atmosphere for 
students that are typically not provided at larger institutions (Hilton & Felder, 2014).  Studies 
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suggest that HBCUs excel in offering African American students an environment conducive to 
learning that promotes a strong sense of comfort and belonging to the university (Hilton & 
Felder, 2014; Palmer, Davis, & Hilton, 2009).  By establishing a sense of comfort, students are 
motivated to explore various areas of involvement within these institutions.  As a result, students 
at HBCUs often involve themselves in various cultural activities and new learning experiences in 
this environment. 
Through examining sport and recreation internship programs at a HBCU, the unique 
perspective of the potential discrepancies that exist among institutions of higher education can be 
explored.  With the majority of research in the field of sport and leisure being conducted in larger 
Predominantly White Institutions (PWIs), it is possible that a complete depiction of students 
within sport and recreation management degree programs has not been shown.  Students at 
HBCUs may be influenced by different factors that motivate their beliefs regarding sport and 
leisure, their attitudes about the profession, and their career-related behaviors when compared to 
students at other institutions (Cunningham & Singer, 2007).   
The shared mission of many HBCUs, to educate primarily African Americans and other 
underrepresented ethnic groups, may result in understanding a new perspective concerning 
internship programs.  Potential considerations include the evidence of a unique student-faculty 
relationship and sociocultural factors.  According to Palmer, Davis, and Maramba (2011), there 
are other challenges that face African American males in HBCUs such as limited financial 
support and issues that manifest from home and community upbringings.  Further, the perception 
that the students at HBCUs have unique barriers, mindsets, and experiences that shape their 
pursuit of careers in sport and leisure does exist (Cunningham & Singer, 2007).  Although 
challenges are present for students enrolled in HBCUs, these institutions have been effective in 
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connecting academic concepts to practical experience through experiential learning methods 
such as sport and recreation management internship courses (Charlton, 2007).  Further, the 
HBCU’s family atmosphere and the ability for students to develop close relationships with 
faculty and support staff distinguishes this as a unique learning environment (Hilton & Felder, 
2014). 
Figure 1.1 depicts the conceptual framework of this study and related factors that drive 
the three streams of this research.  The three research streams of the HBCU environment, 
program considerations, and career development are illustrated and are accompanied by the 
related features of each of the three streams. 
 
 
 
Figure 1.1: Conceptual Framework 
 
Definition of Terms 
Throughout this chapter, many terms have been used that will now be defined in order to 
ensure shared meanings between the researcher and readers.   
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Cooperative Education is the integration of classroom-learned theory with practical work 
experience in which students have mandated periods of traditional class attendance and periods 
of job experience. 
Curriculum refers to the courses comprising a plan of study for an academic major in higher 
education. 
Historically Black Colleges & Universities (HBCUs) are institutions of higher education that 
were established prior to 1964 whose principal mission is to educate African American students. 
Minority students are the primary racial demographic served by HBCUs.   
Internships are temporary employment experiences for students that are either paid or unpaid 
that emphasize on the job training. 
A practicum is a course in higher education that is based in practice and field experience. 
Professional development includes various activities that provide students with knowledge of 
current industry standards. 
A program administrator is a leadership position charged with managing sport and recreation 
management internships at a college or university. 
A site supervisor is a representative from a sport organization that supervises the student intern 
during their experience. 
The sport business industry includes jobs pertaining to the field of sport, recreation, and leisure. 
Sport business professionals are individuals who are engaged or connected to the field of sport 
business. 
Sport administration is often used interchangeably with the term sport and recreation 
management. 
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Sport and recreation management is a diverse discipline that integrates the content areas of 
athletic administration, finance, accounting, communication, recreation, social science, 
marketing, and economics into one academic field of study. 
Assumptions, Limitations and Delimitations 
The researcher strived to understand internship programs from the vantage point of the 
administrator who managed the sport and recreation management internship programs at this 
HBCU.  The perspective of this leader is extraordinarily relevant to this study because this 
individual possesses the knowledge of the outcomes related to the program goals.  Likewise, the 
students as primary stakeholders shared their perceptions of career readiness as they participated 
in the internship field experience.  The data depicting student learning and student field 
placement shed light on the practices of the sport and recreation management internship program 
in this setting as well.   
The scope of the research was limited to one HBCU sport and recreation management 
program on the east coast of the United States.  The scope of the study focused on one program 
in order to closely investigate how this institution is able to implement and maintain a sport and 
recreation management internship program.  One possible limitation of this study is low student 
enrollment in the internship course.  Low enrollment can result in limited information with 
respect to the students’ perception of readiness.  Another limitation of the study is the sport and 
recreation program being investigated may not be representative of the administrative methods 
used in other programs across HBCU institutions.  Although the potential low enrollment in the 
internship course may be viewed as a limitation, this allowed the researcher to include a high 
number of the current students participating in the internship program course in the study and 
provide a more complete picture of the sport and recreation internship program.  Finally, though 
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this site may not be representative of the larger HBCU landscape, this study might serve as a 
catalyst for more study of internships in the HBCU setting to explore commonality between this 
site and other HBCU institutions.   
Summary 
The purpose of this study is to examine the practices of one HBCU sport and recreation 
management internship program and explore how these practices might contribute to educating 
this specific population of learner for professional work.  The primary aspiration of the 
researcher is to explore the current practices of leaders in this setting of internship programs at 
HBCUs.  A growing number of HBCUs are offering undergraduate and graduate degrees in the 
area of sport and recreation management, but little research has previously evaluated cooperative 
education in this setting. 
The current landscape of higher education indicates that sport and recreation management 
internship experiences are often considered a critical component of many departments’ 
educational curriculum.  In addition, these internship courses are considered a major program 
requirement that is directly linked to the students’ successful transition into the sports industry.  
According to Verner (1993), experiential learning has been documented as far back as 1830 in 
American higher education.  Today many institutions of higher education include a field 
experience component in their curriculum with the goal of increasing students’ professional 
development and preparation for jobs after graduation (Cunningham, Sagas, Dixon, Kent, & 
Turner, 2005; Sprague & Cameron Percy, 2014; Verner, 1993).  For these reasons, this 
dissertation addresses a problem that is critical to sport and recreation management internship 
programs. 
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Chapter II: A Review of the Literature Involving Sport and Recreation Management 
Internship Programs and the HBCU Environment 
Many institutions of higher education include a field experience component in their 
curriculum (Sprague & Cameron Percy, 2014; Verner, 1993).  Graduates in the field of sport and 
recreation management must be well versed in relevant content, practices, and behaviors that are 
possessed by professionals in this rapidly growing field.  Many educators believe that this 
knowledge can be increased through various field experiences (Koo et al., 2016; Verner, 1993).  
This assumption has led to a large number of internship programs in sport and recreation 
management, but it is critical to investigate how these internships support, influence, and effect 
student readiness for career placement. 
This chapter reviews the literature pertaining to sport and recreation management 
internship program considerations, career development at various institutions of higher 
education, and job preparation for the field of sport and recreation management.  The purpose of 
this literature review is to gain a greater understanding of this research environment and the 
relationship between internships and student field placement, particularly for African American 
students, in sport and recreation management.   
Introduction to the Problem 
This study explores a sport and recreation management internship from the perspective of 
a manager of this type of program at HBCUs and students who participate in the internships.  
The perspective of the administration is relevant because it provides information about program 
goals and assessments of those goals.  The perspective of the student interns is relevant because 
it provides information about the lived experience of the internship.  Furthermore, both 
perspectives may provide evidence for the preparation for employment after graduation for 
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internship participants.  The data on student learning and student placement provided a 
measurable perspective regarding the practices of sport and recreation management internship 
programs at HBCUs.  The goal of this study is to gain insights concerning the trend of 
developing and implementing internship programs as a component of sport and recreation 
management curricula at a HBCU.  The problem of this research is to understand more about the 
relationship between practice and theory in one experiential learning program and to explore 
how the program director and students perceive the benefits of the internship experience. 
This chapter serves three purposes.  The first is to address whether the practices of 
leaders of internship programs in HBCUs align with the effective methods acknowledged in 
literature.  The second is to investigate career preparation and development for students who 
complete sport and recreation management internship programs at these schools.  The third is to 
consider the landscape of historically black colleges and universities (HBCUs) that adopt the 
mission of educating a primarily African Americans population.  Therefore, this chapter will 
align with the conceptual framework and analyze research relevant to the topic within three main 
research strands.  The three strands of the conceptual framework include internship program 
considerations, career development, and the HBCU environment.   
Internship Program Considerations 
The experiential learning approach is a method in which students develop knowledge, 
skills, and professional values pertinent to a specific field through direct experience.  The 
advantages of experiential education have been explored in the seminal works of Dewey (1938), 
Freire (1988) , and Kolb (1984).  Dewey (1938) suggests that educators play a critical role in 
structuring curricula that allow students to learn new conceptual material through professional 
experience.  Furthermore, diverse backgrounds of individual students contribute to a more 
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analytical learning experience (Dewey, 1938).  Jolly, Wigfall, Scott, Richardson, and Ray (2009) 
suggest that the primary benefits of experiential learning include the encouragement of students 
to take initiative, the inclusion of decision-making by interns, and the accountability of the 
students to established learning results.  Also students are able to learn from natural 
consequences, failures, and successes of this experience.  Experiential learning is directly linked 
to the mastery and development of concrete skills through practice (Jolly et al., 2009).   
Researchers including Jones (2010), Freeman (2012), Cuneen (2004), and B. Chen and 
Gursoy (2007) have examined various issues that leaders must consider when designing and 
implementing programming in higher education.  This section describes how leaders can 
improve internship programs through program evaluation, implementation of transformative 
leadership, and acting as a change agent.  It also describes two types of student supports that can 
be incorporated into internship programs: mentorship and linking academic preparation and 
professional practice.  These features of leadership and student support are vital programming 
considerations that can lead to a credible field experience course.  Though there is not a 
consensus about what best practices internship program leaders must abide by to maintain a high 
level of student professionalism (Verner, 1993), the Commission on Sport Management 
Accreditation mandates the inclusion of a field experience as a required component of criteria for 
accredited sport and recreation management majors (Kelley, 2004).  With no clear regulations 
for how such internship programs should be directed, this research can provide some insight into 
how to structure internship programs.   
A focal point of this study is to investigate whether HBCUs align with the measures of 
success that have been identified at other institutions of higher education.  Previous research 
involving sport and recreation management internship programs at larger institutions has resulted 
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in the findings of recommendations for successful internship programs.  Table 2.1 introduces the 
primary characteristics of successful sport and recreation internship program depicted in 
literature.   
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Table 2.1: Recommendations for successful sport and recreation internship program by stakeholder and associated source(s) 
Stakeholder Recommendation  Sources 
Internship Coordinator 
(Program Director) 
• Ensures qualified students can access all information 
regarding availability of internship experiences 
Kelley (2004) 
 • Ensures minority students are given equal access and 
encouraged to apply for all internships that align with their 
personal career goals 
Cuneen & Sidwell (1993) 
 • Uses clear programming practice Sutton (1989); Kelley (2004) 
 • Provides clear guidelines and criteria for site supervisors, 
school based administrators, and students 
Sutton (1989); Kelley (2004) 
 • Conducts site visits and evaluates performance Sutton (1989); Brassie (1989) 
 • Ensures academic requirements (e.g., capstone project) are 
shared with the site supervisors and interns  
Chouinard (1993) 
 • Possesses human relations, guidance, and counseling skills 
and maintains favorable public image 
Chouinard (1993)  
 • Instructs and provides feedback to students Chouinard (1993) 
 • Ensures internship requirements are consistent throughout 
the academic department and university to ensure 
accountability 
Kelley (2004) 
 • Establishes procedures that address student intern needs Kelley (2004) 
 • Is aware of and uses professional guidelines for program Kelley (2004) 
 • Must align research theory and practice Chaplip (2006)  
 • Mentors student interns during the experience Barnes (2009); Verner (1993) 
Cunningham & Sagas (2004) 
 • Aligns college/university mission to program learning 
outcomes 
Eagleman and McNary (2010) 
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Table 2.1 continued 
Student Interns • View the site as physically and psychologically safe 
workplace 
Stratta and Kelley (2001) 
 • Have the opportunity to evaluate the overall experience 
including the site, location supervisor, and program director 
Kelley (2004) 
 • Have the opportunity to apply academic knowledge to the 
internship experience 
Stratta (2004) 
 • Develop professional relationships Stratta (2004) 
Bell & Countiss (1993) 
 • Match needs and desire to employing organizations Sutton (1989) 
Stratta (2004) 
Bell & Countiss (1993) 
Site Supervisor • Establishes procedures that address student intern needs Kelly (2004) 
 • Establishes a rapport with the student interns Kelly (2004) 
 • Possesses the ability to communicate the expectations of the 
agency and clarify duties 
Kelly (2004) 
Stratta (2004) 
 • Is well qualified, respected, and willing to work with 
students 
Stratta & Kelley (2001) 
 • Provides equal networking opportunity to students Stratta (2004) 
Other Recommendations 
 • High percentages of students placed in jobs in the field Sutton (1989) 
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Leadership and Program Considerations 
Administrators of internship programs are responsible for providing leadership and 
supervision of students who are enrolled in an experiential learning course.  A primary 
leadership concern associated with the internship is evaluation and assessment.  An aspect of 
internship programs that greatly influences students’ experiences is evaluation.  According to 
Martin et al. (2010), the use of formal performance and personal student evaluations are among 
the assessment strategies that are used in field experience based courses.  In addition, program 
directors are critical in analyzing guidelines and highlighting solutions to overcoming 
programmatic pitfalls.  Through evaluation, higher education administrators and leaders can 
support academic progression for students in sport and recreation management internship 
programs through efficient planning and goal setting.  McIver (1999) suggests that critical 
evaluation can support leaders in establishing support systems and employing a programmatic 
mission that strives to progress students towards completion of field experiences.   
Higher education administrators who practice transformative leadership are more likely 
to ensure student success and understand the various programming implications that can hinder a 
successful sport and recreation management internship program.  According to Love, Trammell, 
and Cartner (2010), transformational leadership can be defined as a cooperative approach to 
problem solving that focuses on increasing institutional capacity to pursue the educational 
mission through support teaching and learning initiatives.  Transformative leaders are able to see 
the big picture and use creative approaches to engage students.  These transformative leaders 
include institutional administrators, policy makers, and professors that share a vision that 
includes a diverse student population.  It is hypothesized by the researcher that transformative 
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leadership can be utilized by internship program directors to ensure positive relationships with 
outside agencies, university administrators, and students. 
Another leadership tactic that is revealed in the literature and supports internship 
programs is acting as a change agent in order to advance the field of sport education (Beale, 
2013).  Change agents in the context of sport and recreation management internship programs 
are identified as those who actively work to evoke improvement in the field through 
programming and new innovations.  Schulenkorf (2010) suggest that change agents pass on 
experience and know-how through leading that is beneficial to the involved parties.  
Administrators of sport and recreation management internship programs and other stakeholders 
charged with maintaining programs can lead successfully through effective team building, 
establishing working relationships with partners, and assisting students to progress to personal 
mastery (Beale, 2013).  With program coordinators acting as change agents, they are better 
suited to foster relevant, respectful, and responsible learning environment for students during 
their field experiences.  The creation of change and new approaches in the methods that are 
implemented to meet the needs of students are noteworthy in the pursuit of a sustainable 
internship program.  The exploration of practices concerning the programming of sport and 
recreation management internships at HBCUs is vital to the research topic.   
Mentoring.  Innovative academic support initiatives, such as mentoring, are useful in 
assisting students during internship experiences.  Mentoring provides additional support from 
internship administrators, allowing for a smooth learning transition between coursework and 
progression throughout internship experiences.  Immersion in a sport and recreation management 
internship program that welcomes campus involvement and allows for student access to 
supportive resources can help students successfully matriculate during their field experiences.  
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HBCU leaders and officials must often go beyond the extent of other counterparts at 
predominantly white institutions in guaranteeing support for placement, development, and 
guidance for students to ensure academic success due to various sociocultural factors (e.g., 
ethnicity, socioeconomic status, race) that affect this learning environment (Marklein, 2014; 
Palmer, Davis, & Maramba, 2010; Patterson et al., 2013). 
Linking academic preparation and professional practice.   Another way that 
administrators and leaders can support students in their internships is through providing 
intentional links between academic preparation and professional practices and agency 
expectations (Cuneen, 2004; Cunningham et al., 2005; Odio, Sagas, & Kerwin, 2014; Ryken, 
2004).  Program directors of internship programs play a vital role in maintaining these 
components and should provide support in each area.  By assisting students in the search for 
appropriate internship sites, they are more likely to have a meaningful experience.  Program 
directors of internship programs play a vital role in maintaining these components and should 
provide support in each area.  By assisting students in the search for appropriate internship sites, 
they are more likely to have a meaningful experience.   
The administrative responsibilities of managing the internship program must be held in 
high regard as well.  This can be done by program directors establishing clear guidelines and 
procedures for students as they enroll in internship courses.  This includes completing the 
necessary application forms and obtaining site and programmatic approval before enrolling in the 
internship course.  Program directors must also work to minimize the legal risk associated with 
student internship programs.  According to Moorman (2004) the legal matters of compensation, 
unemployment insurance, discrimination, and liability must be considered when planning a sport 
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and recreation internship program.  Legal considerations associated with internship programs are 
also addressed in contemporary literature (Barnes, 2009; Schoepfer & Dodds, 2010). 
Student and agency expectations must also be clearly defined and provided to all parties 
involved.  Examples of these expectations include the organization’s policies, intern 
responsibilities, and work hours.  As driving forces in sport and recreation management 
internship program development, these components speak to the ways that internship 
administrators or leaders can support students’ transitions from learning as students to learning 
about the sport and recreation management field as professionals.  Even so, student expectations 
associated with understanding the purpose of internship programs often influence how field 
experiences are administered and managed by program directors (Kelley, 2004).   
  B. Chen and Gursoy (2007) posit that internship programs must incorporate practices 
that demonstrate efficient support of students.  These authors also suggest that there are 
similarities between student expectations and the experiences of individuals who work in the 
field.  Organizers of sport and recreation management internship programs must be aware that 
most students form certain career expectations throughout their college years and attempt to 
realize those expectations upon graduation.  However, portions of students are not able to realize 
their expectations upon graduation due to unrealistic career expectations and the lack of 
preparation received from site supervisors and school officials regarding transitioning into the 
workforce. 
Career Development 
Internship program directors must also consider career development when managing 
internship programs.  Career development is described as the interactive progression of internal 
career identity formation and the growth of external career significance (Hoekstra (2011).  
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Career development often consists of helping students think about how their internship 
experiences can support their future careers (Crawford & Smith, 2005; Quarterman, 2008; 
Surujlal & Chinomona, 2012).  Students in the discipline of sport and recreation management 
identify with their career goals and aspirations through external experiences like internships, co-
ops, and practicums.  Career development and placement are two major areas that directors of 
sport and recreation management internship programs emphasize.  The assessment of internship 
programs or courses often measure proficiency through students meeting outcomes associated 
with career development and goals. 
Bell and Countiss (1993) discuss the importance of incorporating career focused 
internship programs for students who are pursuing jobs in the sport business industry.  The 
authors indicate factors for students to consider when selecting an internship location by 
profiling four graduate students who engaged in various internship experiences.  These factors 
include a student’s intended career path, internal and external competition, compensation, length 
of placement, and site location.  Similar to the work of Bell and Countiss (1993), Stratta (2004) 
and (Sutton, 1989) corroborate the correlation between internship programs and career placement 
of students into the field by supporting the notion that internship programs prepare students for 
jobs in the field.  Odio et al. (2014) affirm the notion that student concerns related to geography 
can influence the intern’s career goals and plans.  For example, a student that is interested in 
working in the area of sports entertainment may have to be willing to intern on the west coast of 
the United States or be willing to relocate upon graduating in order to pursue his or her career 
goals.  Internship opportunities for students can also be restricted due to geography and location 
considerations of the institution (Divine, Miller, Wilson, & Linrud, 2008; Odio et al., 2014). 
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The career path and aspirations of sport and recreation majors should be considered when 
placing students into internship positions.  This approach allows the intern to obtain a better 
sense of what area of sport and recreation management they would like to pursue as a career.  
With guidance from the program director, interns are able to understand what a job in their area 
of interest would entail.  However Odio et al. (2014) found in their work that students do not 
always gain an improved perspective of career trajectory from the internship experience and at 
times left the experience more confused than they were before they started.  Some students 
completed their internship requirement and were uncertain if they truly wanted to work in a 
specific area of sport and recreation to start their careers.  Previous literature associated with 
career commitment reveals that some students turn away from the field of sport and recreation 
altogether and decide to pursue other career options after experiencing a negative internship 
experience (Cunningham et al., 2005; Odio et al., 2014). 
The opportunity to work in the field of sport management and gain professional 
experience can increase students’ work readiness and prepare them for a competitive workforce 
upon graduation (Surujlal and Chinomona (2012).  Due to the growing popularity of jobs in the 
field of sport and recreation management, program directors must be cognizant of increased 
competition for internship positions and maintain a systematic approach to placing students.  
Sport agencies and students have the power to work together in finding good matches that 
benefit both parties.  Students have a higher desire to work in the field if they are not contracted 
for minuscule job responsibilities for minimal or no compensation during the internship 
experience (Cunningham et al., 2005; Koo et al., 2016).   
The length of placement is defined as the duration of time that the student is required to 
complete in order to receive course credit for the internship experience.  Student placement is 
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typically structured to run within the confines of the academic calendar.  The geographic scope is 
also a factor addressed by Sutton (1989) as the author suggest that program directors must 
consider the opportunities for student placement not only locally but regionally and nationally as 
well.  This factor presents some additional challenges such as compensation, travel, and student 
evaluation. 
Likewise, the level of engagement from students and administrators is a critical aspect of 
career development for sport and recreation management students.  The act of students engaging 
in various activities that expose them to current practices and standards of professionalism in the 
field prepares these students for transitioning into from the internship.  Students can exhibit 
engagement through external classroom experiences such as joining professional organizations, 
attending discipline specific programs, and participating in various internship experiences.  In 
addition, internship program administrators can also assist in the career development of students 
by engaging in professional networking, exposing students to sport business professionals, and 
developing interactive programming geared towards career development (Bey, Walker, & 
Young, 2011; Martin et al., 2010).   
The relationship between programs and career development and personal factors such as 
self-identity, affect, and motivation have been also linked to determining the career path of 
students.  A student’s race, culture, and gender also contribute to the emphasis of career 
development for all students in the field of sport and recreation management and education.  
Harrison and Lawrence (2003), Betts and Suárez (2011), and Brewer, Van Raalte, and Petitpas 
(2000) argue that specific groups such as women and African Americans must be supported both 
professionally and personally as it relates to career development.  This idea of support is 
particularly important in the field of sport and recreation management as these groups are often 
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underrepresented in job positions in the sports industry.  Cunningham and Sagas (2004) suggest 
that there are other factors beyond affective concerns that contribute to career development, the 
development of motivation and inner courage of students during field experiences can lead to a 
sustained passion to pursue a career in the field of sport and recreation management. 
Historically Black Colleges and Universities 
The third research stream of the conceptual framework pertains to exploring the 
environment of historically black universities.  Historically Black colleges and universities 
(HBCUs) were established prior to the period of the American Civil War and the Civil Rights 
movement as a means to educate African Americans (Brown & Davis, 2001; Marklein, 2014; 
Zirkel, 2005).  During the time between the American Civil War and the Civil Rights movement 
these institutions took on a more central role in the history of American education as the main 
source of higher education for African Americans and freed slaves.  Today, they continue to 
educate a diverse population of learners.  Many HBCUs are searching for sustainability in the 
midst of challenging classroom settings, struggling economic environments, and naysayers who 
state these institutions are no longer needed as our racial and educational landscape has changed.  
In recent years, several HBCUs have established sport and recreation management programs 
geared towards educating future sport business industry professionals.  The majority of these 
programs in higher education include a field experience component.  Although studies have been 
done regarding sport and recreation management internship programs, limited research has been 
completed on these programs at HBCUs (Jones, 2010). 
The goal of pursuing a college education is often instilled in learners at an early age and 
applies to people across socioeconomic, ethnic, and cultural backgrounds.  The diverse groups of 
learners that make up the population of students at HBCUs often have high aspirations to attend 
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colleges or universities and excel in the workplace upon graduation (Toldson, 2012).  The 
academic success of African Americans student-athletes and the challenges that impede their 
success in higher education is a growing concern (Harrison & Lawrence, 2003; Palmer et al., 
2009).  Observing the level of academic success of students in higher education is critical in 
measuring the overall effectiveness of these institutions.  By examining the unique landscape 
associated with pursuing academic success for African Americans in higher education, more can 
be determined regarding the development of sport and recreation management internship 
programs in these settings. 
African Americans experience access discrimination and occupational segregation when 
pursuing employment in sport administration (Cunningham (2012).  As a result, African 
Americans who work in intercollegiate athletic administration are disproportionately found at 
higher rates in peripheral roles such as athletic academic support (16.7%) and at extremely low 
rates in primary leadership positions such as athletic directors (4%) due to various macro, meso, 
and micro level factors.  Cunningham (2012) suggests that barriers regarding employment of 
African Americans in the field of sport administration cannot be overcome by implementing 
singular programs such as providing networking opportunities.  However, these efforts must be 
coupled with tactics aimed at changing organizational activities and industry norms.  
Cunningham and Sagas (2004) support this idea and argue that students majoring in sport and 
recreation management can find it difficult to transition into the field after experiencing 
internship opportunities.  Transitioning into a career in the sports industry for the students at 
these institutions must be supported with tools such as mentoring, shadowing, and individualized 
attention (Barnes, 2009; Crawford & Smith, 2005).   
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Crawford and Smith (2005) specifically discuss the benefits of mentoring African 
American women in order to assist in their career transition into higher education.  These 
benefits include increasing the chance of upward mobility in employment and personal 
development.  In addition, mentoring has been acknowledged as a factor that can contribute to 
career advancement and personal develoment (Crawford & Smith, 2005).   HBCUs have 
produced graduates in the field of education that, to some degree, felt over qualified for their 
positions in education, which in return effects their psyche towards their careers.  The result of 
this phenonmenon leaves many graduates of HBCUs feeling trained for their careers but not 
nurtured and mentored for future success (Crawford & Smith, 2005).  Additional racial, gender, 
and socioeconomical differences that many college students face can be alleviated to some extent 
with mentoring through internship programs. 
Experiential learning opportunities have been incorporated in various HBCU curricula to 
give students hands-on experiences.  These learning experiences can propel students towards 
mastering professional skills in the field and connect theory to practice.  The HBCU environment 
is an ideal setting to incorporate such methods of teaching because of the supplemental benefits 
of these programs and their link towards student learning.  But in addition to the great benefits 
that experiential learning possess within this setting, there are also challenges that are present in 
this environment.  Jolly et al. (2009) suggest that time constraints such as working fulltime jobs 
or parenthood can impede students from participating and completing extended experiential 
learning experiences.  Future research will help to better understand the nuances of indicators 
that effect internship program at HBCUs. 
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Summary 
The key ideas of this research surrounds exploring the dynamic among program 
considerations, career development, and factors related to the environment of HBCUs.  This 
literature review discussed these three streams of the study's conceptual framework.  A central 
goal of this work is to learn more about the administrative practices of an internship program and 
depict views of student readiness once completing a field experience.   
This research is significant because this study will add to the literature associated with 
internship programs that are organized at historically black colleges.  Previous research has 
addressed the areas of HBCUs, field experience, and sport and recreation management as 
separate and distinct components.  But scholars have not evaluated the intersection of these 
topics.  The investigation of a HBCU sport and recreation management internship programs 
supports a greater understanding of maintaining an effective experiential learning program. This 
next chapter will outline the research methods of this research and express the design of the 
study.   
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Chapter III: Research Methods 
  The purpose of this study was to examine the practices of one HBCU sport and 
recreation management internship program and explore how these practices might contribute to 
educating this specific population of learner for professional work.  The focus of this study was 
to explore the student internship experience, practices of the program administrator, and the 
structure of a program at one HBCU.  Thus the problem of this research is to understand more 
about the relationship between practice and theory in one experiential learning program and to 
explore how the program director and students perceive the benefits of the internship experience.  
This problem called for the need to investigate the administrative practices, student concerns, 
and overall environment of sport and recreation management internship programs within this 
sector.   
The research questions guiding this work are: 
(1) What are the current practices and guidelines of sport and recreation internship 
programs and how do they align with and/or from those discussed in literature?  
(2) How do students perceive the sport and recreation management program's ability 
to prepare them for success in the sports industry?  
(3) Are there specific considerations perceived by administrators and students 
perceive as being significant to a sport and recreation management internship 
program at a historically black university? 
 
This chapter will provide the research design and rationale for this study, outline the research 
methodology, and address the ethical considerations surrounding the research, 
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Research Design and Rationale 
This study used a qualitative case study approach.  The qualitative research design was 
chosen because it is best suited to address research problems in which little is known about the 
variables and more needs to be learned through exploration (Creswell, 2011).  A case study 
(Bassey, 1999; S.B. Merriam, 1998; Yin, 1984) allowed the researcher to gain an in-depth 
understanding of the issues of interest and to examine the meaning of the phenomenon from 
various angles in this environment (S.B. Merriam, 1998).  Martin et al. (2010) suggest that case 
studies are a very common approach used in research that involve internship experiences because 
of the highly contextualized nature that these programs possess (Coll & Chapman, 2000; Linn, 
Howard, & Miller, 2004; S.B. Merriam, 1998).   
The research approach of a case study is appropriate since limited insight is provided 
through the literature about sport and recreation management internship programs in HBCU 
settings.  The rationalization for using a single case study method includes the benefit of 
isolating the environment and exploring the context of the case in a descriptive manner.   
 Seminal literature defines the case study as an empirical inquiry that investigates a 
contemporary problem within its real-life environment, typically when the boundaries between 
the research phenomenon and context is not clearly evident (Yin, 1984).  A case study is useful 
in this research as there are not many studies of how sport and recreation internships are 
implemented in HBCUs.  Yin (1984) suggests that phenomena that require explanatory and 
descriptive solutions often lead to researchers implementing case studies as their preferred 
research strategy.  The research was able to examine the inner workings of the studied 
environment, explore practices, and discover the perceptions of participants within this 
environment.  As a result of utilizing this method, major themes were explored and future 
   34
recommendations were establishing associated with practices within the sport and recreation 
management internship program.   
The single case study approach allowed the researcher to understand this specific 
internship environment, as well as produce explanatory and thematic findings.  Yin (1984) 
supports the use of case studies when exploring research questions that are focused on answering 
“how” or “why” a phenomenon occurs.  This exploratory case study approach was used to 
investigate questions about a unique environment within a specific research field.   
Study Site and Participants 
The research site is a public historically black institution in the Mid-Atlantic region of the 
United States.  In 2013, the site had an enrollment of 1179 undergraduate and graduate students.  
The make-up of the student body consisted of 88% African American, 5% Hispanic, and 1% 
White.  Six percent of the student body elected not to provide racial demographics.  Enrollment 
reports for the institution indicated that approximately 52% of these students were women while 
48% were men.  This site is ideal based on the proximity to the researcher and the student 
population.  The student population at this site consists of undergraduate students over the age of 
21 who are primarily African American.  The internship program being researched is housed in 
the 4th largest department on campus. 
Due to the curriculum requirements of the internship course, students typically participate 
in their internship experience when they are classified as upperclassmen (i.e., primarily senior 
students).  The structure of the investigated course included 15 hours of instruction, discussion, 
and an evaluation seminar lead by the program director.  In addition, student interns enrolled in 
the course were required to obtain a minimum of 480 hours of field experience in an intern 
position of their choosing.  The course syllabus indicates that the central goal related to this 
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structure is for students to engage with the program director, classroom peers, and those within 
the field of sport and recreation in order to hone their professional skills.  These skills include job 
searching strategies, interview techniques, and management skills and are emphasized to 
improve the student’s ability to transition into the profession of sport and recreation 
management.  Students that enroll in and successfully complete the course receive 12 credit 
hours for their degree requirement.  Typically, students take the internship course during the final 
academic semester before graduation.   
Previous research illustrates that African Americans are underrepresented in 
administrative leadership positions within the sports industry (Cunningham, 2012).  HBCU sport 
and recreation management administrators who direct internship programs aimed at preparing 
students for this industry should recognize this occurrence.  Institutions of higher education must 
develop programs and curriculums that equitably meet the needs of all students who pursue 
sports related degrees in higher education.  These factors contribute to a dynamic research 
population within this setting.  The site will provide insight into the administrative practices 
surrounding sport and recreation management internship programs at historically black colleges. 
Procedure for site and population selection 
The primary observation site was selected based on the familiarity that the researcher had 
with the specific location due to the close working relationship he has with the university.  The 
familiarity with the location increased the amount of access for the researcher and the ability to 
maintain an extraordinary amount of contact with the participants.  Selecting a site that was in 
close proximity to the researcher ensured a high level of interaction could be maintained with 
study participants while supporting the research approach.  This is noteworthy due to the lack of 
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previous insight that has been provided through the literature of this phenomenon in previous 
works. 
The participants in this study were the result of a convenience sample.  Eleven students 
were enrolled in the senior internship course at the site during the time of the study.  All of the 
students who were enrolled in the internship were invited to participate.  This sampling 
technique is appropriate for given the focus on the sports and recreation department and the 
limited number of senior students enrolled in the program.  Due to the enrollment statistics of the 
institution, all potential participants were considered to be Non-White.   
In the study site, the identified participants were encouraged to build on the lessons and 
theories that they learned during their course work and apply them to their industry experience.  
Eight participants were included in the study, seven student interns and the internship 
administrator.  The remaining 4 student interns chose not to participate in this study.  The 8 
participants represent various interests and career aspirations in the field of sport and recreation 
management and used these personal ideals to select an internship site.  In addition, most 
students in this research setting considered the logistics of travel, time, and personal expense 
when selecting internship locations and were influenced based on the convenience of the site 
and/or the necessity of completing the obligation before graduating.  This study site involved 
students who were placed in various recreation and sport settings including collegiate intramural 
sports, NCAA athletic departments, fitness, public sport agencies, and non-profit organizations.  
The following figure depicts the demographic profile and the internship locations for the 
participants. 
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Table 3.1: Demographics and internship placement of student participants 
Intern Gender Race Location Compensation 
James Male African 
American 
Student Activities 
Department 
Unpaid 
William  Male African 
American 
Public Recreation Paid 
Michael Male African 
American 
Collegiate Athletic 
Department  
Unpaid 
Kim Female African 
American 
Private Non-profit 
Organization 
Paid 
Eric Male African 
American 
Collegiate Basketball 
Coaching 
Unpaid 
Jim Male African 
American 
Campus Intramurals Unpaid 
Larry Male African 
American 
Fitness Unpaid 
 
Researcher Access 
 The researcher obtained access through an initial contact with the sport and recreation 
management Department Chair of the selected research site.  Initial contact was made with the 
Department Chair prior to obtaining final site approval.  This was done in order to build a level 
of rapport between the two parties.  During this initial contact, the researcher inquired about 
receiving access to the institution’s sport and recreation department.  In addition, a general 
understanding regarding the feasibility of conducting the study at this particular research site was 
discussed.  The researcher gained a sense of availability and willingness to participate by the 
department chair before speaking directly with the program director of the internship program.   
 The approval of the Drexel University Institutional Review Board was garnered before 
the study commenced.  Access was finalized by completing the IRB process.  Once the site was 
selected, all student interns were provided consent forms. Seven student interns returned consent 
forms to participate (see Appendix A).  These students were enrolled in the internship course at 
the primary research site and working in various areas in sport and recreation management.   
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 The rationale behind the selection of participants and site locations is supported by 
previous studies that incorporated similar participants and site locations.  Bell and Countiss 
(1993) used sport administration students at Saint Thomas University to study internship 
programs (Bell & Countiss, 1993).  Cunningham and Sagas (2004) examined ten different work 
experiences through sport and recreation management student participants as well.  The 
participants and location were accessible and provided information that answered the established 
research questions.  In addition, the research site was an ideal location to develop a greater 
understanding of HBCU sport and recreation management internship programs.  This location 
allowed the researcher to be immersed in the research environment in order to gather results. 
Research Methods 
The research data was collected and analyzed during two phases of the study.  Each phase 
included components of data collection and analysis because the use of early analysis and 
continued data collection ensured that the initial findings accurately depicted the perception of 
the interview subjects (Miles & Huberman, 1984; Stratta, 2004).  Phase I allowed the researcher 
to collect preliminary information about the site and site participants.  Phase II allowed the 
researcher to obtain an in-depth account of the phenomenon and find existing themes.  Each 
phase is described in greater detail below. 
 A case study was implemented to address the issue of understanding what administrative 
practices were used in the HBCU sport and recreation management internship program and how 
the students within this context perceived their internship experience.  The design of this study 
allowed the researcher to connect with the participants by using pre and post interviews, 
observations, and data analysis.  A greater understanding of the problem was gained by gathering 
data before (initial interviews and document analysis), during (observations), and after (post-
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interviews) the internship experience.  The data was triangulated in an examination of the 
findings through investigating field notes, interview transcriptions, and document analysis. 
The researcher collected qualitative data through semi-structured interviews that were 
aimed at providing greater insight into the research environment.  The use of observation 
immersed the researcher in the context and lead to a unique contributions of knowledge related 
to the social and organizational phenomena of HBCU internship programs (Yin, 1984).  The 
observations supported the researcher’s first research question of seeing how the sport and 
recreation management programs do or not align with what have been discussed in previous 
literature.  Further, the data collected allowed the researcher to explore the findings related to the 
link between internship programs and student perceptions related to career readiness. 
Phase I  
The first phase of the study consisted of gaining a preliminary understanding of the site 
and population.  This was done by first completing a document analysis of the course syllabus 
and internship packet.  The researcher reviewed the internship course syllabus and the internship 
program packet documents in order to better understand the internship expectations and program 
requirements.  Particular attention was placed on examining the student learning outcomes that 
were outlined within the course syllabus.   
The learning outcomes and internship highlighted in the syllabus were reviewed during 
the document analysis.  During the document analysis, the recommendations for success outlined 
in Table 2.1 were used to review the syllabus and the internship program packet to gain initial 
insight into the objectives of the program.  This analysis provided insight into whether the 
internship program at this HBCU aligned with the recommendations in literature.  In addition, 
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this initial step allowed the researcher to formulate additional questions that resulted in data rich 
responses from the interview subjects. 
The researcher conducted the first round of interviews with students and the program 
director in order to gain an initial understanding of the internship program.  The student intern 
group was made up of participants enrolled in the internship course during the Spring 2016 
academic semester.  The interviews of student interns consisted of open-ended questions, 
adapted from Stratta (2004), aimed at their expectations regarding internships in general, their 
upcoming job experience, and career aspirations.  See Appendix B for the Phase I student 
interview questions. 
An open-ended format allowed participants to engage in a free expression of their 
thoughts.  The questions that were asked to the program administrator focused on learning more 
about the institutional hurdles and administrative practices related to the environment.  See 
Appendix C for the program director’s interview questions.  The program director was asked 
open-ended questions that supported the theoretical frameworks of Chouinard (1993), Kelley 
(2004) and Sutton (1989). 
The rationale for utilizing an initial interview during the preliminary phase is supported 
by previous literature and ensured a baseline assessment by the researcher (Stratta, 2004).  The 
document analysis assisted in setting the foundation for this study as well.  The program 
guidelines that were analyzed within the internship packet were used to establish baselines for 
what students should be learning during the internship.  During the later stages of the study, the 
initial interview and document analysis were used to draw connections to data collected during 
the first phase of the collection process and assisted in finding themes in the research.  This 
approach and the incorporation of data triangulation produced a cohesive understanding of the 
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findings.  Overall, the information found in the preliminary phase was used to identify 
overarching trends that surface through the various stages of collection and supported the 
triangulation of data. 
Phase II 
The first step of Phase II involved observing the program director and student interns 
during a formal classroom meeting.  The researcher observed two classroom meetings during 
Phase II.  The first observation took place after students were placed in their respective 
internship locations.  The second observation was conducted during the last week of the 
internship program when students took part in exit presentations.  The program director 
maintained classroom meetings throughout the duration of the semester in order to assist in 
guiding the student interns through the internship experience.  These classes were held weekly 
and lasted 1.5-2 hours.  During the first observation, the researcher paid special attention to 
interactions between the program administrator and students.  Specifically, the researcher looked 
to recognize the perceived level of comfort, the clarity of program guidelines, and the general 
classroom environment.  The two observations of the classroom sessions were video recorded 
and the researcher took field notes as well.   
To analyze the data found in observations, the codes rendered from analyzing interviews 
were used to systematically pull segments from the video that identify instances of the previously 
determined codes (Derry et al., 2010).  The process of analyzing recorded video allowed the 
researcher to build upon the findings of the interviews and provided additional supporting data 
that described the studied environment.  Clips of the video recordings were transcribed and 
coded to illustrate critical themes within the final report.  During the second observation, the 
researcher observed students’ exit presentations.  The internship program's requirement of a final 
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presentation allowed the researcher to investigate the perceptions of student readiness to 
transition into the profession and gain a greater understanding of the professional preparation in 
this environment.   
The second step of Phase II included conducting post-interviews of the sport and 
recreation management program director and student interns.  This step took place during the 
final two weeks of the internship experience.  The interview questions for the student interns 
assessed their views once they had nearly completed the internship experience (see Appendix C).  
The interview questions for the program director were designed to understand student outcomes 
and what practices were effective in supporting the student interns during their experiences (see 
Appendix D).  The interviews were conducted in a one-on-one format and the questions were 
semi-structured.  As was done in Phase I, interview questions were organized based on whether 
the respondent was a student intern or the program director.   
A case study design was used to structure the research surrounding internship experiences 
of seven senior students.  A purposive selection process was utilized to obtain the seven student 
interns during the semester of data collection.  Previous research aimed at exploring the 
experience of students participating in sport and recreation management internships supported 
the use of seven interns from one institution (Bell & Countiss, 1993; Surujlal & Singh, 2009).   
Both the initial and post- interviews were recorded and transcribed verbatim.  The 
transcriptions of all interviews were analyzed using open coding.  The coding process was used 
to identify repetitive responses and salient issues before identifying major themes.  An inductive 
data analysis was used within this research to ensure validity (Strauss, 1987).  This inductive 
analysis consisted of the pivotal steps of openly coding data as concepts, grouping concepts into 
common categories through axial coding, identifying contextual relationships that link the 
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established categories, and finding overarching themes that were significant to this phenomenon 
(Stratta, 2004).   
Interview questions 
Two interview protocols were created to examine the perceptions related to the internship 
experience.  These two protocols were designed for both the program director and student 
interns.  The interview questions for this study were developed from reviewing the literature 
related to successful sport and recreation internship programs.  From this review, the researcher 
analyzed the findings of previous studies in order to develop questions that would encourage the 
interviewees to openly discuss their experiences.  These studies primarily focused on illustrating 
the characteristics of one sport and recreation internship program and examining the concerns of 
the two of the internship program stakeholders: students and the program directors.  Theoretical 
frameworks described in various studies (Chouinard, 1993; Cuneen, 2004; Eagleman & McNary, 
2010; Kelley, 2004; Stratta, 2004; Stratta & Kelley, 2001; Surujlal & Singh, 2009; Sutton, 1989) 
were used to gain additional insight regarding the research questions by connecting this study’s 
findings to what has been previously identified as successful components of these programs.  See 
Appendix E for an alignment of the research phase and interview questions with research 
questions and reviewed literature. 
Data collection timeline 
The two phases of the study took place over the spring semester of the 2015-2016 
academic year.  The researcher initially met with the program director at the selected site to 
discuss the scope of the study in November of 2015.  Program documents such as the course 
syllabus and internship packet were obtained from the program director at this time.  This 
meeting also served as the initial point of discussion regarding the purposeful selection of student 
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intern participants.  Student participants were selected and notified in person during the 
internship class in January of 2016.   
The Phase I document analysis also began in January 2016.  The Phase I initial interviews 
of the program director and the student interns began in the last week of January and ended on 
February 21, 2016.  The two observations related to Phase II of the study would be scheduled 
during the Spring 2016 semester after the program director established the times for class 
meetings based on the availability of the student interns.  The first observation took place in the 
second week of March after students worked in their internship for at least one month.  The 
second observation was conducted in the third week of April, during the senior exit 
presentations.  During the last two weeks of the Spring 2016 academic semester, post interviews 
were conducted from April 20th until May 4th.   
The Phase I initial interviews were transcribed during the period of January 15th- 
February 28th 2016.  The Phase II post interviews were transcribed April 21st to May 21st 2016.  
The coding of the data commenced once data had been collected.  The researcher began the 
analysis and data coding process of Phase I interviews on February 28th.  The start date for the 
analysis of data in Phase II was April 27th.  Final analysis and writing of results and the 
conclusion was completed from March to November 2016.  Table 3.2 aligns the study’s research 
questions with the data sources, data analysis measures, and the timeline.  
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Table 1.2: Connection between research questions, data collection, and data analysis methods 
Research Questions Data Sources   Analysis Methods 
Phase I: January-March  
SQ1.  What are the current practices and guidelines of sport and 
recreation internship programs and how do they align with and/or 
from those discussed in literature?  
 
• Classroom Artifacts 
• Pre Interviews 
• Observation 1 
• Field notes 
• Document 
Analysis 
• Transcription 
•  Open coding 
• Axial coding 
SQ2.  How do students perceive the sport and recreation 
management program's ability to prepare them for success in the 
sports industry?  
 
• Classroom artifacts 
• Observation 2 
• Document 
Analysis 
• Open Coding 
SQ3.  Are there specific considerations perceived by administrators 
and students perceive as being significant to a sport and recreation 
management internship program at a historically black university? 
 
• Pre Interviews 
• Post Interviews 
 
• Open Coding 
• Axial Coding 
Phase II: March-May 
SQ1.  What are the current practices and guidelines of sport and 
recreation internship programs and how do they align with and/or 
from those discussed in literature? 
• Observation 2 
• Post Interview 
• Field notes 
• Open Coding 
• Axial Coding 
• Transcription 
SQ2.  How do students perceive the sport and recreation 
management program's ability to prepare them for success in the 
sports industry? 
• Post Interviews 
• Observation 2 
• Open Coding 
• Axial Coding 
• Transcription 
SQ3.  Are there specific considerations perceived by administrators 
and students perceive as being significant to a sport and recreation 
management internship program at a historically black university? 
 
• Post Interviews • Open Coding 
• Axial Coding 
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Ethical Considerations 
Maintaining an environment that was conducive to conducting valid and reliable research 
relied heavily on the researcher’s ability to preserve the rights of the participants involved in the 
study.  The researcher is aware of the professional practices that are present in the related field of 
study and upheld the established standard of ethical research.  Prior to conducting this study, the 
researcher possessed the bias that internship programs at HBCUs contain unique attributes that 
separate them from similar programs at other institutions of higher education.  This bias was 
mitigated through the use of data triangulation in order to ensure the trustworthiness of the 
findings and validity.  The data triangulation included the process of cross-analysis of the course 
documents, interviews, and site observations.   
The researcher looked for recurring trends across the three data sources in order to ensure 
validity.  Prior to the data collection, the researcher held the bias that interns that worked on the 
campus of the program were more likely to have less rigorous internship experiences due to the 
possibility of have a conflicting relationship between parties.  This notion was established from 
the researcher seeing previous examples of this occurrence while working as a program director 
of a HBCU internship program.  After finding initially through interviews that an intern 
questioned whether he was challenged while working on campus, the researcher investigated the 
presence of a possible trend of this action across data sources.  After analyzing the data from the 
additional sources of observations and the document analysis, a trend was not present and this 
bias did not impact the study. 
All inters willingly consented to participating in this study.  A detailed account of 
pertinent information regarding participation rights was provided to these subjects.  Furthermore, 
the primary researcher maintained pertinent information involving the responsibilities and rights 
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of the selected participants.  Subjects had the ability to terminate participation at any time in the 
study without cause or future ramifications.  The goal of ensuring an ethical environment for all 
parties involved was of the utmost concern to the researcher.   
The Drexel University Educational Leadership Ed.D. program encourages researchers to 
conduct studies inside their work environment within their established realm of expertise.  With 
this close proximity to the research problem and area of study, researchers are able to enact 
change within their professional environments.  However, if not properly monitored, this 
closeness to the research can increase the risk of conflict and unethical practices.   
  The researcher faced additional ethical considerations that derived from being employed 
by the research site and potentially having an association with the program administrators, 
students, or site supervisors of the study.  A commitment to researching without bias was critical 
and extended throughout the data collection and analysis phases of research.  Therefore, the 
researcher used an audit trail in order to ensure a reliable study (Creswell, 2007; S B Merriam, 
2002).  Audit trails serve as a place to record researcher reactions to data including analysis 
decisions and reflections on analysis choices, data collection issues, and data interpretation 
decisions.  This study used an audit trail to document all reactions during the data collection and 
analysis phases to ensure that no previous experiences or interactions in the research setting 
impacted the results or outcomes of this study.  Further, the researcher employed triangulation 
during this study.  Member checks, participant review of interview transcripts, and extended 
observations (5 hours per participant/ 50 hours total observation) were used in an effort to 
maintain valid results during this study.  In addition, the researcher triangulated multiple forms 
of data including field notes from observations, interview transcripts, and document analysis. 
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IRB approval was established to ensure that the research was completed in accordance 
with all institutional and federal guidelines related to the use of human subjects.  The 
Institutional Review Board also served as an additional review and approval of the study.  The 
IRB office provided guidance regarding such topics as the establishing of consent forms, proper 
consent, and support related to the ethical considerations of human subjects.   
In addition, measures were taken to secure the confidentiality of participants and the 
research site.  These measures included maintaining privacy throughout data collection, data 
analysis and the dissemination of the findings.  During data collection, consent forms were 
processed and filed for record by the researcher.  The research site name was removed during 
data analysis and participants were given pseudonyms to maintain privacy.  Qualitative data such 
as direct quotes, examples, and responses of the participants were reviewed for identifying 
factors before sharing publicly.  This review assisted in preserving confidentiality and limiting 
the exposure of subject identity through the data (Kaiser, 2009). 
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Chapter IV: Findings, Results & Interpretations 
The purpose of this qualitative case study was to examine the practices of one HBCU 
sport and recreation management internship program and explore how these practices might 
contribute to educating this specific population of learner for professional work.  This study 
explored the student internship experience, leadership methods of the program director, and the 
overall effectiveness of the sport and recreation management internship program.  Interviews of 
participants, a document analysis, and classroom observations were used as data sources in this 
study.  The primary data sources used in these findings were initial and post-interview responses 
from the participants and the field notes from the two classroom observations.  The document 
analysis served mostly as a tool for triangulation.   
This study followed the four stages of data analysis used by Stratta (2004).  The four 
stages included: 1) Openly coding data as concepts, 2) Grouping concepts into common 
categories through coding, 3) Identifying contextual relationships that link the established 
categories, and 4) Finding overarching themes that are significant to this phenomenon.  Initially 
the transcriptions of all interviews were analyzed through finding open codes.  The coding 
process was used to identify repetitive responses and salient issues before identifying major 
themes.  An inductive data analysis was used within this study to ensure validity (Stratta, 2004; 
Strauss, 1987).   
 Below is an example of how the four stages of data analysis were used to render themes from 
initially open coding.  A segment from the transcript for Mike’s post interview is used and open 
codes are signified though the use of [[double brackets]] (Turnipseed, 2009). 
Mike:  Frustrating is definitely a word I would use due to the fact that it was. It was just 
generally frustrating.  There's things you expect from an athletic department and I wasn't 
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getting those things.  [[Intern emotion, Negatives of the learning environment]]  I was 
expecting more than two people to be full time working in the office.  I was expecting at 
least five people that I could do numerous tasks for versus only two administrators. 
[[Intern Expectations, Challenges]]   
Table 4.1 shows the categories that resulted from these open codes.  In the excerpt, the intern 
describes his emotion of frustration with the experience not meeting his original expectations and 
this was categorized as feelings related to the internship experience.  The transcribed text also 
expresses that the student expected to be responsible for tasks in various components of 
collegiate athletics. Further, the text indicates that Mike perceived the limited staffing of the 
department that he worked in as a challenge related to his internship experience.  In this example, 
the open code of “negatives” are shown through Mike’s perception that he was not experiencing 
what he believed would be available in this setting.  
Table 4.1 Open codes and resulting categories, contextual relationships and themes  
Open Codes Categories Contextual 
relationships 
Themes 
Intern Emotion Participant feelings 
related to the 
experience 
Professional 
preparation 
factors contributing to 
professional 
preparation 
Intern Expectations Participant initial 
beliefs   
Challenges Difficulties related to 
the internship 
experiences 
Learning environment influences on the 
learning environment 
Negatives Pitfalls in leadership 
or experience 
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From these categories, the following contextual relationships resulted.  Intern Emotion and Intern 
Expectations were both linked to Professional Preparation because they provided insight into the 
participants’ feelings and opinion related to whether the internship program improved career 
readiness.  In this example, Mike’s emotion of frustration illustrated his views of concern 
regarding the tasks that he was given during his experience in a small collegiate athletic 
department with minimal staffing.  Difficulties related to the internship experience and pitfalls in 
leadership or experience were both linked to Learning environment because they highlighted 
challenges that occurred in this specific HBCU internship program environment.  Finally, these 
relationships yielded the following themes.  The contextual relationship of the categories linked 
to professional preparation rendered the theme of factors contributing to professional 
preparation. The contextual relation of the categories linked to the learning environment evolved 
to the theme of influences on the learning environment.  The previous example of data analysis 
supports two of three overarching themes depicted in the findings.   
 The research questions guiding this work were: 
(1) What are the current practices and guidelines of sport and recreation internship 
programs and how do they align with and/or from those discussed in literature?  
(2) How do students perceive the sport and recreation management program's ability 
to prepare them for success in the sports industry?  
(3) Are there specific considerations perceived by administrators and students 
perceive as being significant to a sport and recreation management internship 
program at a historically black university? 
This chapter describes the findings, results, and interpretations of the research data 
collected through interviews of participants, a document analysis, and observations of classroom 
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sessions.  The findings section is divided into two main parts.  First, an overview of the 
environment is provided to situate these findings then three descriptive categories highlighting 
the three major themes found through the data analysis are provided.  The results and 
interpretation section discuss the connection between the findings and the literature review given 
the context of this study. 
Overview of the Environment 
 The university enrollment of the research environment included 711 total students during 
the semester prior to data collection. University X offers both undergraduate and graduate 
degrees. The enrollment for the institution is made up of 686 undergraduate and 25 graduate 
students.  The university employed 40 fulltime and 45 part-time faculty members in 2015. 
Twenty-nine fulltime and 24 part-time faculty members were identified as being non-white. 
The sport and recreation management degree program is housed in the Hospitality 
Department at University X.  This Hospitality Department offers degrees in both hospitality and 
sport and recreation management to undergraduate students. In terms of the faculty profile, the 
sport and recreation management degree program consists of one fulltime and six adjunct faculty 
members.  During the Fall 2015 semester the sport and recreation management degree program 
at University X consisted of 44 total students.  The majority of these students were male as 38 of 
the students were identified as male and six were female.  Classes are typically small compared 
to institutions with higher enrollment, as the overall student to faculty ratio was reported as 12:1 
in Fall 2015.  
The internship program at University X consists of two experiential learning courses that 
allow students to gain hands-on training in a selected professional area in sport and recreation 
management.  During their senior year of undergraduate studies, students must take SMT 401, 
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Field Experience, and SMT 402, Internship, to fulfill a capstone curriculum requirement.  In 
SMT401, students are required to work in three small practicum experiences in order to explore 
multiple jobs in the field.  This course is a prerequisite to the final internship course and must be 
taken before enrolling in SMT 402.  In SMT 402, students must complete one 480-hour 
internship experience.  The structure of the program is set to promote that students will complete 
their internship experience at one of the three field experience locations that they explored in 
SMT 401.  The course descriptions provided on the university website for these courses are as 
follows: 
SMT 401 Recreation Field Experience: Completion of all electives and at least two of 
three other required courses in area of concentration.  Along with student teaching, a field 
experience provides opportunity for practical application of classroom theory in 
recreation fieldwork.  The student, the instructor, and the agency involved in the field 
experience share responsibilities. 
SMT 402 Internship: Prerequisite: SMT 401.  Placement in a recreation setting under 
the supervision of a recreation professional.  A weekly seminar involves the agency 
supervisor, faculty representative, and the student for lecture, discussion, and evaluation.   
  
When discussing the structure of the internship program, Susan, the program director, offered the 
following insight: 
Our program is a two-phased program.  We start in SMT 401 in a field experience class.  
That class is designed to prepare students for internship.  We cover things like how to 
find a site, interviewing, cover letters, resumes, those types of things in order to prepare 
you to go out and find a site and ultimately find a job.   
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The program director stressed the importance of teaching professional and job specific skills in 
SMT 401 and building upon these teachings in SMT 402. 
The second phase of the internship program is the internship course.  SMT 402 allowed 
students to partake in practical field experience based on their interest in the profession.  The 
goal of the internship is for students to have opportunities to connect the theories they have been 
taught during classroom courses and apply these methods during to real world experiences. 
 The seven student interns that participated in this study identified as African American 
and ranged from the age of 22 to 37.  There were six male interns and one female intern.  Their 
pseudonyms are James, Michael, William, Eric, Jim, Larry, and Kim.  In addition, one male 
student, William, identified himself as a nontraditional student, as he worked in the field of 
recreation management for fifteen years before returning to the college to complete his degree 
requirements.  The program director was also a study participant and  identifies as African 
American and female.  Her pseudonym reported in the findings was Susan.   
Findings 
The single case study approach allowed for extensive exploration of a sport and 
recreation internship program within the selected context of a HBCU environment.  The 
researcher’s analysis of the rich data acquired through the collection process rendered three 
primary themes that impacted the success of the sport and recreation internship program.  The 
findings section provides insight regarding the participants’ perspectives on the effectiveness of 
the internship program.  Quotes from the program director and student interns are expressed 
verbatim and in the natural voice of the participants in order to support the findings.  The themes 
expressed in the findings included a) factors that support program success, b) factors contributing 
to professional preparation, and c) influences on the learning environment.   
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Themes that Shaped the Internship Program 
The first theme, Factors that Support Program Success, focuses on the organizational 
aspects that lead to a successful internship program.  Literature reviewed in Chapter II (i.e. Bell 
& Countiss, 1993; Chaplip, 2006; Eagleman & McNary, 2010; Kelley, 2004; Stratta, 2004) 
suggested that the success of an internship program can be defined as: (a) aligned with current 
research, (b) aligned with school mission, and (c) perceived as useful for future employment by 
students.  Across the cited studies, these factors were most aligned with job placement, intern 
satisfaction, and effective programming.  As a result, these criteria are used to support the 
discussion of the first theme.   
The second theme, Factors Contributing to Professional Preparation, outlines issues 
relevant to participants’ perceptions about their own professional readiness to pursue careers in 
the field.  Surujlal and Chinomona (2012) state that engaging in internships impact future 
professionalism because a student, 
learns to handle not only day-to day responsibilities of a job within their chosen field but 
also the ability to manage unexpected situations that arise at nearly any workplace in a 
profession.  Accordingly, the student develops a professional aptitude towards execution 
of duties and responsibilities at the workplace…(p.890) 
The final theme, Influences on the Learning Environment, depicts environmental factors that 
emerged during the study that affected the internship program.  Palmer et al. (2009) suggest that 
environmental factors may pose challenges to success in HBCU institutions.  These factors can 
threaten to impede HBCU institutions from assisting students in reaching academic success 
(Palmer et al., 2009).  Figure 4.1 illustrates the three major themes and the elements that support 
each theme. 
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Figure 4.1: Major Themes and elements of the findings 
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Theme One: Factors that Support Program Success 
Factors that supported program success is the first major theme found in the data.  
Elements supporting this theme fall in two categories, intern and program director concerns.  
Intern concerns included 1) effective communication, 2) assisting in establishing and building 
upon intern goals, and 3) providing support to interns.  The program director’s concerns 
regarding the success of the internship program included 1) incorporating effective teaching 
techniques, 2) providing clear objectives, criteria, and working towards positive outcomes, 3) 
addressing recommendations for improvement, and 4) maintaining an awareness of trends and 
literature.  Each element of this theme is described in depth in the following section, and the 
criteria for success will be addressed in the section to come. 
Student intern concerns.  The success of the internship program was connected to the 
outcomes of student experience.  Table 4.1 depicts the outcomes of the student experiences 
including their post internship status.  For three students, the internship experience confirmed 
their interest in a specific area of the field and supported their projected career goals.  In 
addition, three students found that the internship experience exceeded their initial expectations of 
the program.  Overall, the interns suggested that the amount of learning that they received from 
the course was extensive as well.  As a result of the internship experience, three of the interns 
will either be enrolled in a graduate program or working at their internship site, while one intern 
was employed at a site not related to the internship experience, and three of the students are 
undecided as it relates to next steps post their internship experience.  
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Table 4.2:Internship experience outcomes by interns and post internship status 
 
 
Intern’s 
name 
Outcomes Post Internship 
Status 
James • Thought the internship was helpful 
• No negative experiences in the areas of 
administration and supervision 
• Eyes were opened to job responsibilities 
(i.e. management, planning, organization) 
 
Undecided 
William  • The internship experience was a success. 
• Exceeded expectations 
• Affirmed projected career path 
• The cumulative experience of interning, 
attending conferences, and networking gave 
him the knowledge to gain a job offer 
 
Received job offer at 
internship site and was 
acceptance into 
graduate school 
pursuing a Masters 
Michael • The internship experience did not meet 
initial expectations 
• Unsatisfied with the internship due to lack 
of engagement from the site supervisor 
 
Acceptance into 
graduate school 
pursuing a Masters 
Kim • The internship was a positive learning 
experience that will enhance her resume. 
• Strengthened interest in the field 
• Gained a job offer from the experience 
 
Received job offer at 
internship site 
Eric • Formed a love for the coaching profession 
• The internship affirmed his pre-internship 
career goal of pursuing coaching 
 
Working a job 
unrelated to internship 
experience. 
Jim • The experience exceeded his expectations. 
• Intern was amazed at the responsibilities 
involved 
• Feels more prepared to work in a 
recreational/sport facility 
 
Undecided 
Larry • Internship confirmed that student want to 
pursue a career in a specific discipline. 
• Earned personal training certification 
through the internship 
• The experience exceeded expectations 
 
Undecided 
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Further, student interns identified factors they believed encouraged learning and a 
positive internship experience.  These factors are the elements that supported programmatic 
success of the internship course.  Student interns believed that effective communication, assisting 
in establishing and building upon intern goals, and providing support to the intern were 
contributing elements to success for this internship program.  The first element, effective 
communication, includes examples of efficient expression of thoughts and ideas between 
individuals within the internship program.  The second element, assisting in establishing and 
building upon intern goals, shows instances of the fostering of student goals during the internship 
experience.  The third element, providing support, illustrates aiding students within the 
internship program.  The following section expands on the findings connected to the concerns of 
students in regard to the perceived notion of success in this internship program. 
Effective communication..  Effective communication between the internship program 
director, student, and site supervisor is needed to ensure program success. Though site 
supervisors were not interviewed, students did provide their perceptions about the effectiveness 
of communication with this stakeholder during the interview.  As students became eligible to 
begin the internship course, they were contacted by the program director to establish an initial 
understanding of the standards and procedures concerning the final internship experience.  
Potential interns attended an informational meeting prior to the start of the internship course.  
The program director provided her personal contact information to the students to maintain an 
open environment of communication.  Interns were also encouraged to contact the program 
director throughout the duration of the internship experience to receive assistance regarding the 
course.  As Kim stated: “[The program director] always told us to come by her office if you need 
 60
anything.  It would be her to be like, ‘Kim, come by the office later so we can work on this.’ She 
was very communicative and very helpful.”  
Individual conferences were required at the beginning of the internship course to support 
a successful start to the internship program.  During these conferences, the program director 
assisted students with obtaining job sites and monitored their progress in finding a location.  In 
addition, these conferences provided additional support to students who had yet to finalize an 
internship position.  An open door policy between the program director and interns allowed 
students to express challenges that they faced during the experience and provided an overall 
better environment for learning.  Eric, an intern working with the women’s basketball team, 
stated the following regarding the availability of the program director. 
Anything I need help with I can receive assistance.  I had everybody's number as far as 
personally.  Me and the internship coordinator (Susan), we communicate on a daily basis 
whether it's about my internship or anything that's going on.  She’ll even ask, how your 
spring break been? Anything I need help with, these people I won't hesitate to contact and 
call.  They always look out for me.  So just (the program director) having my back and 
looking out for me and that connection we have- that helped me out a lot during the 
internship process. 
The majority of interns communicated with the program director weekly, and a portion even 
spoke with her daily as Eric said.  Open and effective communication during the internship 
supported students during their experience.  Eric also stated: 
We meet every Thursday from 10:00am and 11:30am, that's our class but if I need 
anything I have her number so I'll shoot her a text or call.  But even though she stays on 
campus almost every day, all day, she definitely encourages everybody to come to her 
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office.  Anytime you have any questions, don't be afraid to reach out.  Every time I make 
it to [the director’s office building], that's our gymnasium where she's located, where her 
office is located, I just stop by. 
James stated: 
[The program director] is a great help.  Every Thursday we have class, we meet, so every 
Thursday we have intern talks.  We tell her what's going on, or I tell her what's going on 
in my internship and what I'm preparing to do for the week coming up and what I 
previously did for the week that passed.  She just tries to help me and give me pointers of 
things that I could do and that I should do, as far as in my programs for promotion or 
trying to get students to sign up for programs and get involved more.  She helps me out a 
lot with tips and pointers that she thinks might help. 
The interns were able to speak with the program director both through required class sessions 
and outside of regularly scheduled classes to allow for support. 
 Assisting in establishing and building upon intern goals.  Recognizing student goals 
was also identified as an element related to the program's success.  Six out of seven students in 
the study that expressed positive experiences during their final interview stated that the 
internship met their initial goals.  The six students that had a positive outcome of the internship 
(e.g., obtaining employment, engaging in a new professional experience, learning a new skill and 
earning a certification) expressed a positive perspective of value at the completion of their intern 
experience.  Larry offered the following insight regarding his view on the alignment of his 
expectations or goals with those of the internship program.   
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Yeah, it (internship) actually exceeded my expectations because at first I was very 
anxious about the class.  I didn't really know what to expect, but at the same time I went 
into the class fearless, just like I go into everything else, fearless.  I knew that the class 
was going to be tough, tedious.  I knew there was going to be a lot of work with it, but at 
the same time I didn't know how much work and how much to expect, but the class has 
been great.  Yeah, but the whole thing was worth it, I learned a lot throughout this 
internship.  I learned a lot and I definitely built a lot of relationships. 
One student who was dissatisfied with the internship experience stated that their established 
goals at the start of the experience were not met.   
No [my initial expectation was not met].  The reason why it's no is because I'm supposed 
to learn a lot more new things during my internship experience.  A lot of things I learned 
were probably things I should have learned already…a lot of the things that I was doing, I 
already knew how to do.  Things I had already done before.  I wish my internship 
experience had a lot more to it than what it was. 
 The goals of the program director must be aligned with the purpose of the internship 
course to increase the effectiveness of the program.  During an initial interview, Susan, the 
program director stated that her goal is for students to be hired by the organizations where they 
intern.  She stated, “Ultimately get a job in your field, hopefully where you're interning, that 
would be the ultimate goal.” The goal of employment is associated with the overall purpose of 
the internship due to its connectedness to preparing students and promoting industry readiness. 
 William, an intern who worked in the area of community recreation, expressed a similar 
purpose of completing the field experience before engaging in the internship course.   
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So coming out with a bachelor's degree, you would have experience going forward, 
whether it be six months, a year of experience.  Hopefully, it's a year of experience, 
because 401 should attach with 402.  The purpose with SMT 401 is to get an experience 
that turns into an internship.  It could give you almost a year experience with a facility or 
internship person that you could follow through those two last semesters.  That would 
give you, maybe, a year of experience to come out of college with some background 
experience on how to conduct, acting professionally, give you some background on 
things to do at the jobsite. 
William was motivated to reach his goal of improving his professional credentials by obtaining a 
bachelor’s degree.  As a nontraditional student that returned to college with this pre-established 
objective, he was determined to impress his site supervisor and was eager to succeed in the 
internship course.   
Providing support to the intern.  The continued support of interns while enrolled in 
experiential learning courses assisted in the success of internship program.  Intern support was 
depicted in various ways by the program director and was essential to maintaining the working 
relationship between students and the primary administrator of the program.  For some students 
engaging in internship courses, this was their first experience working in a professional setting.  
James, a student who interned in the student activities department on campus, supported this 
assertion as he stated the following: 
I expect to receive a lot of help and a lot of information that [program director] can give 
to me as far as talks.  If I need help with anything or if I'm having trouble at my site, I 
feel as though my professor will always be there, will always be willing to talk, and just 
give me her insight on things that I should and should not do. 
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Some students are uncertain about their ability to thrive in a professional position, 
especially when working in a professional setting for the first time.  This makes it essential that 
support is available to assist students with overcoming the challenges they face as interns.  The 
classroom observation and interviews revealed the presence of support for students within this 
environment.  The methods of support that were witnessed included offering extended office 
hours to students, instructor consultation, and the use of organizational documents.  Throughout 
the internship experience, the program director offered additional time in the evenings for 
students to meet during extended office hours.  Students were encouraged to stop by the 
director’s office or call for an appointment to discuss any matters related to the internship 
experience.  The available times during weekday evenings were convenient for most interns, as 
the majority of the students engaged in the internship between the traditional work hours of 9 am 
and 5 pm.  The success of the program was aided by having a committed program director that 
was willing to consult students, offer feedback, and suggest solutions to problems faced during 
the internship.   
 It was concluded that student interns considered elements that directly affected their 
experience as critical factors that connected to the program success of the internship course.  The 
elements that were identified by the students included maintaining sound communication 
throughout the internship, acknowledging and building intern goals, and the supporting of 
student interns.  These elements were student focused and centered on the positive experience of 
the intern rather than structure or organization of the internship program.   
Program director concerns.  The program director also described the elements that 
influenced the program's success, namely 1) incorporating effective teaching techniques, 2) 
providing clear objectives, criteria, and working towards positive outcomes, 3) addressing 
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recommendations for improvement, and 4) maintaining an awareness of trends and literature.  
The element of effective teaching techniques describes innovative methods of pedagogy used in 
this internship program.  The element of providing clear objectives, criteria, and working 
towards positive outcomes was defined as the process of implementing program guidelines and 
supporting students in the pursuit of meeting the program objectives.  The element of addressing 
recommendations for improvement highlighted instances of the program director recognizing the 
importance of improving the internship program.  Finally, the element of maintaining an 
awareness of trends and literature was defined as the program director’s use of the knowledge of 
trends to increase program success.   
Although the program director expressed a high concern for the outcomes associated with 
the learning experiences of students engaging in the internship program, her beliefs about the 
program's success focused on organizational factors.  Organizational factors were defined as 
administrative issues that were related to implementing and maintaining the internship program.  
The following section details the findings that express the perspective of program success 
according to the program director. 
Effective teaching techniques.  The notable teaching methods used by the program 
director included internship talks, weekly logs, and the incorporation of a final student 
symposium.  Throughout the duration of the internship course, students were required to attend 
weekly class sessions in addition to working 40 hours per week at their designated sites.  The 
required class sessions typically lasted around 90 minutes.  The internship talks segment of class 
allowed students to discuss what they had done in the previous week of employment and reflect 
on their overall internship experience.  The internship talk segment was found to be a valuable 
teaching technique by the students and program director.  Participants noted the value in 
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collaboration and sharing experiences. Throughout the duration of the internship course, students 
were required to attend weekly class sessions in addition to working 40 hours per week at their 
designated sites.  The required class sessions typically lasted around 90 minutes.  The internship 
talks segment of class allowed students to discuss what they had done in the previous week of 
employment and reflect on their overall internship experience.  The internship talk segment was 
found to be a valuable teaching technique by the students and program director.  Participants 
noted the value in collaboration and sharing experiences.  Kim, an intern, shared the following 
insight regarding the support that was provided through the internship talks: 
Every time we have interns talk, she'll always give us feedback to help us improve with 
our job.  She gave us a lot of different books to show us leadership, stuff to do with the 
kids, just proper ways to run a program basically.  That was a lot of help.  The biggest 
thing was always giving feedback to how we could improve with our internship. 
The program director led students by implementing teaching techniques that encouraged them to 
be active learners during the experience. 
Weekly logs were collected virtually and reviewed by the program director in order to 
assist in successful supervision of the students as they matriculated through the internship course.  
In these logs, interns were required to disclose the tasks they completed during a given 
workweek.  The weekly logs provided students a forum to disclose problems and successes they 
faced at their individual locations.  Further, the program director was able to catch potential 
student problems by reviewing the weekly log, as exemplified when a site supervisor for one of 
the student interns was out for an extended period of time.   
Part of the issue was that she was out for a moment, but even in her being out, there were 
responsibilities left for him to do.  He chose not to.  I caught it because, again, they report 
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in on a weekly basis, and when I see you only have eight hours in or ten hours and you're 
supposed to 40 hours for the week, that's when we have a discussion. 
 
In addition to requiring weekly logs, students were required to take part in a final symposium at 
the end of the internship experience.  During this symposium, students presented an internship 
portfolio to students and faculty members of the university department.  By establishing sound 
teaching techniques related to the internship course, the director is able to support student 
learning, assist in supervision, and implement sound judgment when administering guidelines of 
the internship course. 
 Providing clear learning outcomes, criteria, and working towards positive outcomes.  
The findings indicate that the program director must provide clear learning outcomes, criteria, 
and work towards positive outcomes as students engage in an internship program.  In the SMT 
402 course, students were provided student-learning outcomes at the beginning of the term (see 
Appendix E).  The program director discussed the criteria of the course during class sessions, 
and the student learning outcomes were outlined in the course syllabus.  During an observation 
of the internship class, the program director stressed the importance of the various student 
objectives to students as they progressed in their internship experience.  Reinforcing objectives 
during the internship period can provide students with a sense of the course's purpose and 
promote positive learning experiences.   
When asked about the course objectives during the initial interview, all participants were 
able to provide some insight into the purpose of the course, but two students indicated that the 
program director had not provided them with clear program objectives by that time.  When asked 
if he was unclear about the program objectives, William stated, “Correct.  From what I get from 
the director is to try to get a very positive experience, get your 480 hours, documentation, and 
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prepare for your presentation at the end and portfolio.”  Although William had a sense of what 
the program objectives were, he was unsure if his understanding of the program objectives 
matched those of the program director. 
 The outcome of participants was also found to be an element that impacted the overall 
program success of this sport and recreation internship program.  The interviews and 
observations showed that students wanted to be successful during the semester-long experience 
and that they held the field experience course in high regard.  The researcher found that students 
equated their success in the program to their accomplishments during the internship experience.  
Such outcomes for students included learning new lessons through hands-on experience, 
impressing the internship site supervisor, gaining employment, and effectively presenting their 
experience to the department at the end of the course.   
Although the student interns who participated in this study wanted to do well in terms of 
assessment and strived to obtain a high final grade in the course, they also recognized that 
success in a field experience course could be measured by more than final numeric or letter 
grades.  Evidence of the interns viewing the outcomes as more than just their final grade is 
supported by Michael’s statement, an intern working in the collegiate athletic department setting: 
The purpose of the internship experience is to get just that, an internship experience, 
something that you can use to make you stronger in the job market.  To enhance your 
ability, to possibly get into graduate schools, resume booster, that's to me what the 
internship course is about. 
The researcher speculates that this broad understanding of personal success can be attributed to 
the uniqueness of the hands-on experience of the internship course.  Students perceived 
experiential learning courses as a job audition and therefore associated success with factors 
 69
related to job performance.  These factors included such criteria as supervisor evaluations and 
being acknowledged for completing job tasks.   
The program director, Susan, supported this notion as well.  She expressed that achieving 
a positive experience for students was more important that earning good grades in the internship 
course.  Susan stated,  
A final grade isn't everything, you know, because it's really about the experience.  At 
some point we have to put a grade on it.  As you see from the syllabi we have several 
components of the grading system to try to capture the whole experience for the student. 
In other words, the program director believed that final grades were essential to students but 
were less important than students reaching an outcome that exhibited a positive professional 
experience.   
The program director also indicated that establishing sound criteria for the students was 
an essential element related to program success in this setting.  This element emerged as a 
contributing factor to program success because the program director believed that implementing 
sound criteria played a significant role in structuring the internship program.  The criteria for the 
internship course were established by the program director and supported by the department 
administrators at University X.  When asked how the guidelines and criteria for students were 
established, Susan responded, 
Well, how did I end up with it (program guidelines)? I ended up with it, and I 
collaborated a lot with my Chair on it.  I had been through it years ago, and just knowing 
that we have 480 hours, basically the course description.  Seeing what the course 
description is, and the learning outcomes, and then I did some research myself.  I looked 
at other models. 
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The criteria for this program include all the internship policies and procedures that are 
required of the program constituents.  The constituents of the internship program included 
student interns, the program director, and site supervisors.  The investigated course is guided by 
the policies outlined in a program handbook.  The document analysis indicated that the handbook 
was originally adopted to support student engagement in a tourism management internship 
program and is generic in nature.  During the post interview, the program director acknowledged 
the significance of updating this handbook to better suit the needs of the current internship 
program.  An updated program handbook can strengthen the guidelines of the course to focus on 
the specific needs of the interns of a sport and recreation management environment. 
Supervisor evaluations, intern weekly logs, and permission documents were used to 
organize the criteria requirements for students.  The internship course is able to remain effective 
and consistent in spite of limited resources by implementing sound techniques aimed at securing 
sound policies for all participants.  When interviewing the program director, it was found that 
mandating weekly communication with student interns can promote the act of problem solving 
related to the internship experience as stated by Susan: 
If any one of our students have a problem, I'll see it via their daily writing.  They have to 
submit a weekly log.  It tells me exactly what they do, when they're doing it by time and 
they have to submit a timesheet.  It tells me exactly and it tells more importantly than me, 
it tells them exactly where they are.  By such and such time, you need to have this many 
hours.  That's what we were talking about today.  They all have this. 
A connection between the act of reinforcing clear program criteria aimed at documenting the 
responsibilities of student interns, director, and site supervisors was necessary in supporting the 
success of sport and recreation management internship programs 
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Addressing recommendations for improvement.  Addressing recommendations for 
improvement was found to be a critical factor of the internship program.  During the initial and 
post interviews of both the students and program director, participants offered suggestions that 
could potentially strengthen the internship program in the future.  The program director must be 
open to feedback from participants in order to sustain a successful program.  The program 
director was willing to revise various methods that were used to structure the course and make 
improvements for the future.  In the post interview with the program director, this process was 
illustrated as Susan stated:  
The first semester I did it, we didn't have that, and I was calculating the hours.  I said, 
"No.  This is too much work for me." The students need to calculate their hours.  That's 
what I'm saying about each semester, from that semester's practices, I try to upgrade 
something to make it better for the next group.  Out of that first semester came the 
spreadsheet where they just log their hours in.  You can literally see, because the way it 
calculates, it calculates your hours for the semester, so you can see. 
 
The program director regularly reviews the effectiveness of the course after the semester has 
ended, although she stated that her time to conduct an extensive review is limited due to her 
various professional responsibilities. 
 Maintaining an awareness of trends and literature.  It was found that an awareness of 
current literature and the practices of other sport and recreation internship courses by the 
program director could support program success as well.  In this context, literature included 
scholarly work and information published by other college internship programs.  When 
discussing the structure of program requirements, the program director cited the knowledge of 
researching other sport and recreation management internship programs as a means of 
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establishing the internship program.  The program director expressed how she incorporated 
research to model the internship program in the following statement: 
I collaborated a lot with my Chair, [name extracted], on it.  I had been through it years 
ago, and just knowing that we have 480 hours, basically the course description.  Seeing 
what the course description is, and the learning outcomes, and then I did some research 
myself.  I looked at other models.  I'm still looking at other models, because now that I 
have some experience under my belt for three years, now I really want to look at other 
places again, to see maybe there's some things that I could do to do better. 
 
This knowledge of related literature was used in not only the original implementation of the 
internship program but also within the continued assessment and evaluation of the internship 
program.  The lack of time to assess and evaluate the internship program was expressed as a 
challenge for the program director.  Susan stated: 
If we had all our information in one document, I think that would help our students out 
prior to them coming into pre-internship and internship.  I've seen some models.  We just 
haven't had the time to do anything beyond what we're doing right now.  That's one of the 
things that when you talk about doing something over summer or over winter, that would 
be the time that I would actually look to do some of those kinds of things.  When you 
take that chunk of time and you're teaching a class, then again, that's really break time.  I 
can't fill up my whole break time up with teaching a class and trying to prepare 
documents, so something has to give.  If it's a class, then you're kind of locked into the 
class. 
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 The application of literature was acknowledged as a tool that supports the success of the 
internship program because the director could use this awareness to make changes to the 
program.  Although Susan recognized the significances of this practice, the program director 
expressed that she had limited time to assess the internship program due to the additional 
obligations that she was responsible for in this environment. 
 The findings related to the perceived notion of success for this internship program 
indicated that the concerns varied between those of the student interns and program director.  
The student interns acknowledged elements that directly associated with the internship 
experience as factors that supported program success.  The student interns expressed that the 
elements that influenced the program included incorporating effective communication, 
establishing and building the goals of interns, and providing support.   
The program director indicated factors that influenced the overall organization of the 
program as elements that supported success.  These elements expressed by the program director 
included incorporating effective teaching techniques, providing clear objectives, criteria, and 
working towards positive outcomes, addressing recommendations for improvement, and 
maintaining an awareness of trends and literature.  Although the perception of what elements 
contributed to the success of an internship programs differed between students and director, both 
groups believed that the investigated internship program included methods that supported 
program success.  The following section will discuss the criteria for program success that was 
associated with the initial theme. 
Summary of Program Success Criteria 
Based on the review of relevant literature, the internship program aligns several practices 
with those recommended in research.  These practices included providing support to interns, 
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providing clear learning objectives and criteria, and implementing effective teaching techniques.  
According to previous research, the act of providing support can influence internship satisfaction 
as well as impact outcomes related to an intern’s career (Cunningham & Sagas, 2004; 
Cunningham et al., 2005; Odio et al., 2014).  Cunningham and Sagas (2004) suggest that offering 
support to students can impact their job commitment and intent to enter the profession upon 
completing an internship.  The actions of the program director aligned with this practice, as she 
was willing to provide support to students in this environment.  As one student, Kim, stated: 
I’ve actually received a lot of support.  She [program director] has helped me...  When we 
have our intern talks and I have a situation or a problem with my kids, she gives me a 
solution that I can try.  She is great in offering things that I can do in order to help the 
situation or the problem. 
The program director in this environment provided clear learning objectives and criteria 
while supervising the internship program.  Kelley (2004) and Martin et al. (2010) suggest that 
the quality of the intern learning experience can be improved by providing clear criteria and 
objectives to students.  The program director stressed the importance of the learning objective 
and stated, “Well, basically everything that we do centers around not only the mission but the 
learning objectives for the university.” The director is responsible for providing clear criteria and 
objectives to students throughout the internship experience.   
 The learning environment also included effective teaching techniques that were supported 
by literature.  The program director included techniques such as providing rubrics for student 
assignments (J. Williams & Colles, 2009) and allowing students to create new projects, 
presentations, and professional portfolios (Cuneen, 2004).  During the initial classroom 
observation, the program director discussed the guidelines illustrated in the rubric for the final 
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portfolio during the session.  Susan stated, “This is the rubric that I am going to sit down with 
when I start grading your portfolio.” Students were then allowed to ask questions and received 
clarification regarding the requirements for the assignment. 
The second component of the criteria indicated that the program must be aligned with the 
mission of the university in order to support overall program success (Eagleman & McNary, 
2010).  During the participant interviews, the program director expressed that the university 
mission was connected with how she led the internship program.  When asked what role the 
university mission plays in managing the internship program, Susan stated the following: 
Well, basically everything that we do centers around not only the mission but the learning 
objectives for the university.  I think that for me, because our mission is, I'm trying to 
find it as I talk about it here, that we are to educate our African American students to 
make them confident, competent, reflective, visionary leaders and responsible citizens.  
With that as my driving my force, that's why I do some of the things that I do. 
Susan recognized the significance of the mission at this historically black university and 
modified her leadership style to suit the needs of her students.   
Koo et al. (2016) suggests that internship programs are a means for students to 
experience sport and recreation management job responsibilities and determine whether they 
want to pursue the position as a career.  The third component of these criteria focused on 
students maintaining the perception that the internship program was useful for future 
employment.  Jim stated the following regarding the use of his training in the future. 
It [the internship] gives me a head start so I know what I have to do if I get a job like this 
in the future.  From this experience, I will already have an idea of how to set up 
programs, how to do administration work, and facility management.  Just serving in my 
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place of work and in my environment of work, I am learning a lot. 
 
Mike expressed that he believed that he would be able to take away information from this 
experience as well as he stated. 
As far as pursuing a career, what the internship has helped me with is understanding that 
not every situation is what it seems.  There might be times that you put on more than one 
hat, that you've got to be multifaceted.  You've got to know what you're doing in more 
than one department. 
Eric expressed that he believed that the internship experience would be useful to his future 
employment as well. 
It [the internship] helped me figure out whether this is something I want to do long-term.  
Yeah, the internship definitely helped.  And even if I don't decide to coach, or volunteer, 
and help with basketball in the future, with me networking, and being out there in a 
professional setting, dressing up in business attire, learning everything I now know… To 
be positive, to have energy throughout everything that you do, being a role model, and 
extending my leadership role, it will help me in life.  Whether it's a job, or graduate 
school, being with people, or working with kids, it helped me in life, shaping me to 
become a man in the future. 
Eric also believed the internship experience was beneficial to his future professional career and 
life beyond the university.   
 The internship program can be deemed successful based on the criteria defined in the 
literature (i.e. Bell & Countiss, 1993; Chaplip, 2006; Eagleman & McNary, 2010; Kelley, 2004; 
Stratta, 2004).  The program aligns with recommended practices depicted in related literature and 
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exemplifies the methods that are used in the internship program (Cuneen, 2004; Cunningham & 
Sagas, 2004; Cunningham et al., 2005; Kelley, 2004; Odio et al., 2014; J. Williams & Colles, 
2009).  In addition, the program learning outcomes of the internship program are aligned with 
the university's mission (Eagleman & McNary, 2010).  The program director reiterated that the 
mission of educating a primarily African American student body to build confident, competent, 
reflective, visionary leaders and responsible citizens was a driving force in how the internship 
program was administered.  The views and opinions of students indicated that interns perceived 
the intern experience to be influential to their future careers.   
The program director is responsible for monitoring and assessing the success of the 
internship program.  To ensure future growth for the program, annual reviews are conducted, and 
the director implements improvements as needed.  The process of the internship program being 
efficient is also of high importance to student interns as well.  The overall success of the program 
is essential in structuring the individual experience of the interns.  The program strives to reach 
its objective of helping students gain professional experience that encourages theoretical 
application. 
Theme Two: Factors Contributing to Professional Preparation 
The theme of Factors Contributing to Professional Preparation illustrates the significance 
of incorporating various methods aimed at preparing interns to become professional 
practitioners.  A distinguishing factor associated with internship courses is the opportunity to 
experience learning by being an active participant through hands-on training.  Focusing on 
professional preparation is critical in these internship programs because employers seek workers 
who possess practical experience in the field (Koo et al., 2016; McNiff, 2013; Sibson, 2011).   
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The findings of this research supported this notion, as components of professionalism are 
present in various aspects of the investigated program.  These professional components include 
objectives, instruction, and student outcomes.  The document analysis indicated that the concept 
of professional preparation for students is included in the course description and student learning 
outcomes sections of the internship course syllabus.  Further, both the interviews and observation 
of classroom sessions were based on the idea of preparing students for a successful transition 
into the workforce.  In support of this notion, James stated: 
The purpose is to try to get us prepared to work in the real world.  It's trying to get me 
and my other classmates prepared to go out and, first of all, look for jobs.  When we get 
the jobs, we already have that little bit of experience of working in there, in the working 
world, as far as being on time, being held accountable, being respectful.  Those are the 
things that will help me. 
 
The program director and student interns expressed the importance of professional preparation 
within the internship program.  Four student interns recognized professional development as the 
primary purpose of the internship.   
The main elements associated with the factors contributing to professional preparation 
theme included the following: 
1. Intern emotion and expectation.  The feelings of students regarding what they 
wanted to achieve from participating in the internship course.   
2. Intern leadership opportunities.  Acts of students engaging in leadership roles 
during the internship experience. 
3. Career expectations and motivation.  Illustrations of the professional aspirations 
of student interns. 
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4. Class connection.  Instances of interns using knowledge learned from traditional 
courses during the internship experience. 
5. Techniques that enhanced professionalism.  Depicted instances of students 
engaging in activities focused on improving professionalism while serving as 
interns. 
These elements support the idea that student professional development is promoted as a program 
objective. 
 Intern emotion and expectations.  The emotions and expectations expressed during the 
subject interviews depicted the presence of confidence in professional preparation by the 
participants.  By the end of the internship term, the student participants in the study expressed 
that they felt prepared to pursue a career in the field.  The interns who participated in this study 
also attributed their readiness to the experience that they received during the internship.  This 
was reflected in the statement of Jim who interned in the area of campus recreation:  
It caught me off guard a bit, because I didn't expect that all this had to do with my 
specific intern, but it helps me out because I know...in my job description, I know what I 
have to look forward to.  It gives me a head start so I know what I have to do if I get a job 
like this in the future.  From this experience, I will already have an idea of how to set up 
programs, how to do administration work, and facility management.  Just serving in my 
place of work, and my environment of work I am learning a lot. 
 
Four of the student interns stated that they felt some trepidation early in their internship 
experience but were excited to attempt to move into the profession upon completing the 
program.  Although it was common for students to express some feelings of apprehension at the 
beginning of the internship course, the majority of student participants described themselves as 
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professionally improved and prepared to work in the field at the conclusion of the internship 
experience.   
The program director was optimistic when asked if students are typically ready to enter 
into the professional ranks after completing the internship experience.  It was found that students 
that had a positive disposition regarding the outlook on their professional future enjoyed their 
internship experience.  However, the student that was dissatisfied with his internship experience 
also expressed excitement towards attending a professional graduate school upon completing 
undergraduate studies.  Although he was dissatisfied with his internship experience, he described 
himself as being ready to begin a professional career in the field. 
 The expectations of student interns and the program director were found to support the 
theme of professional preparation in this research environment.  The expectations of participants 
can alter personal views regarding professional growth when the internship experience does not 
meet the students’ expectations.   
 Intern leadership opportunities.  The ability to engage in leadership opportunities while 
participating in a sport and recreation management program can assist in advancing the concept 
of professional readiness for students.  The subjects in this study engaged in various duties 
during the internship that allowed them to lead in their respective professional settings.  Jim, an 
intern working on campus in the university intramural program, expressed that his opportunity to 
lead during his internship experience came during various instances throughout the internship 
course.  For instance, he was given the responsibility to assist in planning intramural programs as 
well as being given the freedom to oversee the gymnasium with permission from the site 
supervisor.  He said the following: 
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Everything's going well.  She [site supervisor] trusts me a lot.  Yesterday, she went to a 
honors convocation on campus – [In the auditorium].  While she was going, she just gave 
me the keys and told me to give her a call if anything happened or if I had any problems 
or anything, but everything ran smoothly.  She hasn't done it once; she did it a few times.  
Whenever she had to step out to a meeting to another building or meet with another 
professor, she's been letting me be in charge of the building and making sure everything's 
safe and secure for her students. 
 
Eric, an intern serving on the coaching staff for the women’s basketball team, described 
similar instances in which he was able to exhibit leadership qualities.  During his internship 
experience, he was able to lead team practices, oversee individual workouts, and take part in 
planning meetings along with the head coach.  Eric believed that he was able to grow through his 
leadership experiences:  
It [Leading] helped me figure out if this is something I want to do long term.  Yeah, 
internship, definitely, and even if I don't decide to coach, or volunteer, and help, like I 
said, with me networking, and being out there, dressing up in business attire, learning 
everything I know, to be positive, to have energy throughout everything that you do, 
being a role model, extending my leadership role, it'll help me in life.  Whether it's a job, 
or anything, school, being with people, working with kids, it helped me in life, shaping 
me to become a man in the future. 
 
The opportunity for students to engage in formal leadership experiences while interning 
in various sport and recreation settings increased the rigor of work related tasks and confidence 
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of students.  Jim expressed that he believed that he was better equipped for the future because he 
was allowed to lead during the internship.   
It made me a whole lot better prepared because I know what to expect if I get a job like 
this after I graduate.  If I happen to get a job in my field, I know what to expect, and how 
to prepare on what I have to do to take care of those tasks. 
Interns that engaged in leadership opportunities often maintained positive professional 
relationships with their site supervisors.  The researcher believes that a possible explanation for 
this occurrence stems from the intern establishing the trust of the site supervisor as they engage 
in leadership tasks (Shoho, Barnett, & Martinez, 2012).  Trust is built and proving one’s worth in 
the field forms a sense of camaraderie in the work environment.  The notion is supported in this 
study as five of the student interns that acted in a leadership role at some point during the 
internship experience expressed that they had positive relationships with their site supervisors.   
 Career expectations and motivation.  The career expectations of student interns were 
also found to contribute to professional preparation in sport and recreation internship programs.  
One of the goals of the program director was to assist in placing students in internship positions 
that mirrored their personal career intentions.  In the initial field experience course, students are 
able to participate in three separate internship opportunities to gauge their interest in various 
positions in the sport business industry.  This practice prepares students for the internship course 
by increasing their knowledge of what they can expect professionally in specific jobs.  The final 
internship course built upon the expectations of students by striving to place them in positions 
based on their career expectations and goals.  The expectations of students included factors such 
as career aspirations, the potential responsibilities required within professional positions, and 
ways to find desired positions. 
 83
 The career expectations of the student interns were expressed as the ideal professional 
setting that they imagined for their future careers.  William, a nontraditional student who had 
returned to the university to obtain his degree after working in the field, shared that his career 
goals were to become a director of a recreational facility in the short term and a professor in the 
discipline later on in his career.  He served as an intern working in public recreation and was 
ultimately offered a job as a recreation director, a position that he accepted after improving his 
professional network and impressing his site supervisor through the internship experience.  
William explained his career expectations by stating the following during an interview session. 
No, my focus coming back was to take it to the next level as a directorship or athletic 
directorship.  It seems like I'm on course, and my long-term plan — 10 years — would 
probably be teaching, in maybe 8 to 10 years.  So with this directorship, learning, and 
also going back for my Master's degree, so I'm able to take it as far teaching, go for the 
doctorate as well. 
During the study, William stated that he expected that he must pursue graduate studies to 
accomplish his goal of becoming a professor.  The career expectation and motivation for 
pursuing a specific discipline was considered in planning by the program director of the 
internship program.  More specifically, the career goals and aspirations of the participants were 
noted by the program director and were strategically used to support learning.   
The program director also incorporated the career expectations of students by directing 
her actions in the areas of site placement, student instruction, and mentoring.  The director 
supported the aspirations of students by reinforcing the professional standards and potential paths 
that would lead them towards their career goals.  The program director encouraged the interns to 
openly discuss their performance and goals during the internship talk segment during the 
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classroom observation.  This encouragement served as a means to support the professional 
aspirations of the students.  Furthermore, the director was regularly recognized as a mentor to the 
participants and assisted in building realistic career expectations with the students. 
 The program director strived to encourage students to develop their career motivation 
during the internship experience to foster professional preparation.  The element of career 
motivation was often seen when students expressed ideas related to their career expectations.  
Career motivation was identified as indications of what drove the intern to pursue their 
professional goals and interest.  The majority of the participants (five out of seven) in the study 
expressed some uncertainty regarding the professional position they wanted to reach in their 
career during their initial interview.  Jim illustrated his uncertainty in the following statement. 
I just hope to achieve a job that I can look forward to.  I'm still on the verge of trying to 
find a job, a full time job that I can pursue after I graduate.  I'm just looking forward to a 
job that I love to do and have a good experience and a good career. 
 
However, students did provide insight and reasons for wanting to pursue a career in the field of 
sport and recreation management.  These motivations included an interest in the field itself, the 
belief that they were entering into a job in an enjoyable field, and even personal interest. 
 Larry, an intern working in the realm of private personal fitness, expressed that he was 
motivated to pursue a job as a personal trainer because it was something that he had always 
enjoyed doing.  He was compelled to work at his elected site because he wanted to experience 
the inner workings of how to manage a fitness center.  During the course of the internship 
experience, he was challenged to take on tasks that supported his aspiration of learning more 
about management.  Larry stated the following regarding receiving support related to his career 
expectations. 
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Even though that's (working at the internship site) not in my plans, he (site supervisor) 
still supports me, and he still helps me in anything I need, especially fitness related 
and -life-related, with building a gym.  That's what I wanted throughout taking this 
internship.  I wanted to see how he ran things.  I wanted to see certain experiences I could 
take from him.   
 The ability to market fitness programs for his site supervisor and shadow the owner of his site 
were identified as opportunities that supported his career motivation.   
 Class connection to internships.   The act of students recognizing the connection 
between professional theories and practical experience was essential to this internship program.  
The program director reiterated the importance of linking the content information from the 
department curriculum to the internship experience.  Susan stated: 
Basically, we really want our students to get that industry experience and really tie that 
theory, the theory that they've had for those 15 courses, for the last three and a half years, 
and tie that into the reality of the industry. 
Interns that recognized a connection to their previous classroom experiences during the field 
experience expressed that the information that they had been taught in other classes was both 
relevant and meaningful.  Subjects primarily cited a connection to the internship experience in 
the classes that involved content aimed at coaching and officiating, leadership, facility 
management, and administration.   
 Kim, an intern who worked in a recreation program for a community-based organization, 
described the importance of learning the relevant content during the required collegiate courses 
before engaging in hands-on learning.  She also noted the guidance from the program director as 
a positive influence in assisting in remembering to incorporate previous lessons that were 
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experienced through course work.  As an intern, Kim supervised a group of 25-30 children and 
led them through an afterschool program for her internship site.  During her initial interview, she 
discussed the challenge of maintaining the interest of her participants who ranged from 
kindergarten through fifth grade: 
We have a lot of kids, and I told (Susan) that their behavior sometimes isn't too well.  She 
told me to think back to the Leadership II class and what we did with creating lesson 
plans.  From there, we discussed possible alternatives to grouping my kids.  She told me 
maybe a solution could be to separate the kids.  Like, one group leader will take a certain 
amount of kids, and the other group leader will take a certain amount of kids. 
In this case, Kim was able to overcome this challenge with the support of the program director 
that encouraged her to think back to the information learned during the leadership courses.  
When doing so, she was able to use her basic understanding of lesson plans and techniques to 
structure the afterschool sessions.  She specifically expressed how incorporating the use of 
student formation allowed her to group the participants into a more manageable structure. 
 The class content in the faculty management course was also identified as information 
that translated to the internship experience.  Students that worked in settings that included 
individuals actively engaged in athletic activities maintained that the theory of ensuring a safe 
and secure environment translated to their internship position.  Jim stated that the act of being 
required to conduct regular walkthrough observations at his site was a duty that he first learned 
the importance of in a facility management course.  Administrative responsibilities such as 
procurement, planning, and managing resources were also identified as professional concerns 
that were first introduced in the classroom.  William, an intern in the area of public recreation, 
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expressed that he was able to use what he was taught in a sport and recreation management class 
to impress his site supervisor.  William stated: 
So when I did my presentation (for my supervisor), I was able to relay some of the same 
things that we discussed in class and what helped me was the presentation from the 
diversity in sport class.  I think that's what made me...It put me on the upper echelon of 
being a director because I had those resources that I could just tap into and throw on the 
computer, and then in a meeting of four, five people who may think, "Oh we have a guy 
that knows his stuff, it just blew them away.  Showing them the presentation that I had to 
prepare in class really shook them up.   
 When asked to present to a group of administrators at his designated organization regarding 
potential improvements for the facility, he referred back to a previous presentation that he 
executed in the diversity class that he completed in the previous semester before participating in 
the internship course.  Interns are able to come full circle in the process of applying theory to 
practice by connection classroom teachings to the internship experience.   
Enhancing professionalism.   The program director infused the message of enhancing 
professionalism within the internship program.  Networking was one way that professionalism 
was enhanced during the internship.  James, an intern that worked on campus stated, “That was 
one of the advantages of taking this course at an HBCU that I did notice was the networking part 
of it.” In addition to networking, the findings indicate that the acts of being required to update 
one’s resume, create a professional portfolio, and complete an exit presentation supported the 
students’ professional development.  Susan stated during the second interview: 
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The presentation, we call it the exit presentation.  We did that years ago, and the people 
before me...because it works to do that kind of thing, to put that kind of a program 
together.  But I think it's an experience that our students need to have. 
Students in the study also individually sought opportunities to enhance their own professionalism 
while enrolled in the internship program.  These instances included a student attending a national 
conference, touring graduate school programs, and seeking additional professional opportunities 
beyond their assigned internship duties.  William expressed that his experience resulted in a 
fulltime job and was improved by engaging in additional professional activities.  William stated: 
Just being able to talk on it about my experiences as far as my knowledge, and then going 
to different conferences, and workshops, and so forth, and so on, gave me the wealth of 
knowledge and I guess for the internship to turn into a job for me. 
The act of forming and maintaining a professional network while engaged in an internship 
experience was found to spur professional preparation and confidence. 
The participants expressed feelings of being more assured in the belief that they were 
becoming professionally ready during the internship, in part by engaging in networking 
opportunities.  Kim, an intern who worked off campus with a children recreation and afterschool 
program stated, “I didn't want to do anything that was on University X’s campus and I wanted to 
start something external.  So this is perfect so that I could network, meet new people, and get 
different experiences for my resume.” The participants in this program are able to work in sites 
that are located both on and off campus based on their individual preference.  Kim expressed that 
she was motivated to obtain an internship position off campus in order to meet new people and 
increase her professional network.  The importance of networking was also reiterated by the 
program director during class sessions and one-on-one interactions with students.   
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By emphasizing the importance of building connections with current professionals in the 
field, students recognized the importance of making a good impression on those that they came 
in contact with.  The interns depicted different outlooks on their personal level of comfort in the 
act of interacting with other individuals in the field.  For example, Eric expressed that he was 
able to develop as a communicator by interacting with others during the internship.  Eric stated: 
Just talking, just interacting with people, just making conversation, my dialogue is better 
after this internship.  I can hold a conversation with professionals, the other coaches, and 
they can feel as though I can leave an impression on them.  This experience helped me to 
get out, network, and meet people.  It could carry over for years to come and I could use 
this skill in my future. 
The internship experience afforded participants the opportunity to experience networking.  It was 
found that this internship setting served as a practice ground to allow interns to step outside of 
their comfort zones in terms of personal interaction.  Larry, an intern who described himself as 
being a shy person, highlighted the positive experience that he received networking with clients 
and potential customers while interning at a fitness center.  The intern stated the following 
regarding his perspective on the personal role that the internship experience played in the area of 
communication and networking for him. 
I feel like it helped tremendously, because me personally, I'd been told I'm a charming 
guy, but I don't really talk a lot.  So with this internship, I really had to talk a lot.  It takes 
me out of my element sometimes, so where I'm marketing or where I'm talking with 
other business owners about handling out flyers about our business, it's like this is the 
most I've ever talked.  It's crazy, because I've talked, but I've only talked with people that 
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I already know, and I'm OK with talking.  This makes me jump out of my realm and talk 
to people I don't know. 
Five interns within the study stated that the opportunity to network during the internship 
experience improved their professional confidence and increased their belief that they were ready 
to enter into the sport business industry.   
Theme Three: Influences on the Learning Environment 
The influences on the learning environment theme identify factors that contribute to the 
atmosphere of this HBCU sport and recreation management internship program.  The findings 
are described from these two distinct perspectives of the students and the program director.  The 
perspective of the student intern focuses on environmental factors that were connected to the 
student experience.  The elements that students identified as being important to the learning 
environment included value, task, and receiving mentorship.  The element of value was defined 
as how the students viewed the worth of the internship program within the learning environment 
of this historical black university.  The element of task was defined as the duties performed 
within this environment.  The element of mentorship addressed the presence specialized support 
for students during the internship program. 
  The program director's view acknowledges the importance of elements that affect the 
internship program as a whole.  These elements included the perception of the environment and 
the positive and negative attributes of the environment.  The element of the perception of the 
environment was defined as the depiction of the overall internship program in this setting.  The 
element of positive and negative attributes was defined as distinctive features of the internship 
environment. 
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Overview of the learning environment.  The learning environment of the examined 
sport and recreation internship program exemplified a student-oriented approach that emphasized 
student support.  This approach aimed to develop students who were capable of pursuing careers 
in the field of sport and recreation management.  The historical mission of supporting and 
preparing a largely African American student population distinguishes the learning environment.  
The learning environment of the examined sport and recreation internship program exemplified a 
student-oriented approach that emphasized student support.  This approach aimed to develop 
students who were capable of pursuing careers in the field of sport and recreation management.   
  This investigation showed that a sense of appreciation for the HBCU environment was 
present for both students and the program director.  Through the one-on-one interviews, the 
program director expressed that she herself was an alumnus of the university and had an affinity 
for helping students that faced some of the same challenges that she overcame when attending 
the university.  She expressed a connection to the educational environment and a passion for 
wanting to see students succeed in the internship program.  Susan proclaimed a firm stance on 
the necessity of meeting course standards when enrolled in the internship course and showed a 
willingness to assist students in meeting their professional and academic goals.   
Since high expectations are established for students within the environment, the program 
director expressed the need to nurture students during the internship experience, provide support, 
and, at times, allow multiple opportunities for students to succeed.  She stated the following 
regarding the inclusion of student support: 
Maybe in another situation, we wouldn't give our students opportunity after opportunity 
to be successful, but in order for some of our students to become confident and 
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competent, we need to go back and do some things over, or second and third chances, in 
order to prepare them.  For me, that's a driving force. 
The university mission of educating a primarily African American student body with the goal of 
making them confident, competent, reflective, and visionary leaders that are responsible citizens 
is a driving force for administrators engaged in this environment.   
The university exhibits a family atmosphere that strives to support students that are 
predominately African American.  For example, the program director and four student interns 
involved in this study expressed an emotional attachment to the environment despite facing 
challenges within the setting.  Financial and environmental challenges were in some cases 
overlooked because the university gave participants an opportunity to pursue a college education.  
Some participants shared that they were grateful for receiving the opportunity to obtain a degree 
in higher education when other institutions did not afford them this chance.  One participant 
stated that he was forced to transfer to the university after feeling unsupported and struggling 
academically at a larger institution.   
I remember when I was at [A larger PWI], I went home all the time, because I wasn't 
really comfortable with the environment, honestly.  [At this institution] I'm more 
comfortable with the people.  It's more like a family over here.  You can engage and talk 
with anybody on campus, where at [my original university], you couldn't really do that. 
Students from this learning environment must overcome preconceived notions of at times being 
viewed as academically and professionally inept in the field.  Participants acknowledged the 
potential stigmas related to HBCU institutions and admire the department and internship 
program for assisting in helping students with transitioning into the field. 
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Student intern concerns.  The elements of value, task, and mentorship were distinctly linked to 
the views of students regarding the learning environment.  
Value.  Examples of value depicted by the subjects included receiving a specialized 
internship experience, having the opportunity for professional growth, and the chance of gaining 
employment through the internship experience.  When serving as an intern on campus with the 
women’s basketball team, Eric received a specialized experience that allowed him to intern with 
the women’s team as well as play on the men’s basketball team during a portion of the 
internship.  By organizing his experience with his site supervisor and the program director, Eric 
was able to complete the internship course while managing a challenging schedule as a student-
athlete.  The program director was open to allowing internship experiences specialized to fit the 
goals and schedule of students in this environment.   
The opportunity for professional growth was also acknowledged to be valuable.  Both the 
program director and student interns recognized the importance of engaging in professional 
activities.  The director encouraged students to attend job fairs hosted on campus as well as other 
opportunities to develop professionally that arose during the experience.  It is speculated through 
the interviews that additional opportunities for professional engagement were present for 
students working within the surrounding cities of the university due to local alumni support.  
Further, the chance of landing employment by serving as an intern was valuable to the subjects.  
The act of increasing student preparedness for the field was linked to the idea of the internship 
program being valuable as well.  Larry, an intern working in personal fitness, stated the 
following: 
I feel like I'm more prepared.  Even before, I knew a lot of information about training and 
fitness.  I knew the theoretical knowledge of it.  I knew about the anatomy of the body 
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and everything of that nature.  But there's certain things you can't learn without 
experience.   
Larry expressed that he believed that the hands-on learning experience in his field of interest was 
valuable to his career moving forward.   
Task.  The tasks completed during the internship course helped shape the program 
environment and display the duties typically performed by participants in sports and recreation 
positions.  The responsibilities and duties of students varied depending on the interns’ position.  
The participants described the tasks that they were expected to perform and the amount of rigor 
that they projected for their position during the interview process.  During the initial interview, 
five out of the seven students illustrated eagerness when asked about the task that they would be 
required to fulfill while interning.  Two of the subjects expressed a sense of reluctance due to 
feeling some apprehension regarding their task.  These students having some initial fear of not 
being able to complete the task associated with their respective positions caused the described 
apprehension.   
As an intern on-campus for the intramural department, Jim completed a variety of tasks 
that encompassed a wide range of responsibilities.  During the intramural basketball season, he 
was able to market events, keep records and inventory, and even referee games.  Jim stated: 
I've been in charge of setting up for intramural basketball games.  Playoffs start next 
Wednesday, so I've been helping out with planning the playoff games, doing jersey 
inventory for the teams that don't have jerseys and stuff like that.  Then passing them out, 
putting in all record on the sheet — how many I pass out and how many I'm supposed to 
get back after the games.  Also, I've been making game-day flyers for our campus, just to 
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let everybody know what's going on and what days that we have intramural basketball 
games.   
Wayne, an intern who worked in the area of community recreation, stated that his site supervisor 
assigned a task that was a new challenge for him. 
Some of the new challenges that he is allowing me to do is I'm interested in sponsorship 
to bring in more money to the organization, to sponsor with companies.  They haven't had 
a major focus in that area and that's something different that I could bring.  I work in 
sponsorship to be able to offset the cost and enhance the program by being able to travel 
to other parts of the city for recreational basketball leagues, uniforms, sneakers, and 
equipment.   
Eric described his task as an intern for the women’s basketball team: 
I would consider what I do as assistant coaching duties.  I have to be at the practices.  I'm 
fully engaged in the practices.  I'm not just blowing a whistle and telling the girls where 
to go.  I'm actually running with the girls.  If the girls want one-on-one workout, 
individual workouts, I'm putting them through drills that [the head coach] coach sets up.  
It's been fun.  I have keys to the locker room so they got to call me if they need 
basketballs, weights or anything.  I travel with the women’s team, even though I'm 
already travelling [as a player on the men’s team], normally the girls play two hours 
before us.  Instead of me, compared to other years, just sleeping on the bus waiting until 
our game, I'm off the bus with them.  I'm rebounding for them, warming them up, getting 
ready for games, stretching with the girls.  It's an assistant coach, but I'm more hands-on 
with everything that I am doing. 
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In this environment, students were likely to be required to complete multiple tasks in various 
areas of responsibilities during their internship experience.  Students rarely focused on one area 
during the internship. 
 Mentorship.  Although mentorship is important to all institutions that host internship 
programs, it is essential to this environment, as students must overcome the negative stigma 
associated with some HBCUs.  This stigma is centered on the belief that historically black 
institutions provide students with a less quality education.  The perception that these students 
receive an inadequate education has resulted in the need for interns to disprove this claim and 
impress employers.  The step of disproving the negative connotation of this environment began 
with the internship program because the experience is typically the student’s first introduction 
into the professional realm.  Mentoring at this historically black university was significant 
because students connected to administrators through their shared heritage.  Jim stated the 
following about his connection to the university’s faculty and staff after completing his 
internship in the intramural sports program on campus. 
I like being around the black university atmosphere because it seems like they care for 
you more and try to help you.  I have family at other colleges and they say that they don't 
really try to help you that much at their schools and you're basically just a number there.  
I’ve had some trouble with financial aid and registration but the people here go out of 
their way to help you and try to encourage you to do better and make wise decisions. 
Students were encouraged to learn and appeared to be motivated to succeed in this environment 
in part due to their ability to find a commonality with mentors. 
By having a skilled internship program director that possesses professional credentials in 
the sport and recreation management field, the interns experienced guidance during the 
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internship course.  The presence of guidance through mentorship influenced the perception of a 
positive outlook from participants at the end of the internship experience.  The program director 
expressed the following regarding the importance of being available to her students. 
I'm their support.  You might find yourself in a situation that you don't know what to do 
and it can't wait till Thursday when we have class.  I tell them that and I think it's in 
writing if it's not I need to put it in there.  They all know because they all have my 
number. 
Susan expressed that she was willing to assist students beyond the traditional work hours of her 
employment and engage in mentorship due to her obligation at the primary support for this set of 
students.   
Mentorship of students in the program went beyond the director of the internship course 
as participants cited various mentors during their field experience, including other faculty and 
former students in the sport and recreation management department.  This culture of campus-
wide mentoring exemplifies the family atmosphere of the university related to assisting students.  
James, a student interning on-campus in the student activities department, stated:  
I've had some good people I've come across as far as older people that went here, alumni 
that graduated from here and that mentored me and showed me the ropes, showed me 
what to expect from this university, what I should expect from myself, and just basically 
growing up to be a mature young man.  I came here when I was 18, fresh out of high 
school.  My coach has been a mentor for me.  The assistant coach, the women's 
basketball coach, Coach [Name extracted], he's been a mentor.  Dr.  [Name extracted] has 
been a great mentor for me.  Dr.  [Name extracted], so those are some of… Professor 
[Name extracted], those are some of the people who always on me constantly asking me 
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about my grades, how are my classes, and just making sure I'm on the right path and 
doing the right things. 
 
The supportive atmosphere expressed by James exemplified the nurturing nature of the HBCU 
environment. 
Site supervisors of the internship locations also served as mentors, and students expressed 
that they bonded with their immediate bosses during the experience.  Student interns that enjoyed 
their experience stated that they believed that they would keep in contact with the site supervisor 
as they continued into their professional careers.  Mentoring in the internship program was 
shown through the openness of the program director and site supervisors and their willingness to 
offer advice to students.  The connection to the surrounding community and the unique alumni 
base, that included site supervisors and internship program supporters, strengthen the inclusion 
of mentorship in this particular environment. 
Program director concerns.  The program director viewed the HBCU learning 
environment differently than the student interns in this study.  Her perceptions focus on the 
institutional level and span beyond the internship program.  The key elements that signified the 
program director’s view included the perception of the environment and the negative and 
positive attributes of the environment.   
Perception of the environment.  The perception of the environment was found to be an 
element associated with the various influences on the learning environment.  The subjects in the 
study expressed their views of the environment through interviews and observations.  The 
document analysis supported the findings associated with the perception that the student focused 
learning outcomes guided the administrator in the environment.  Further, the course objectives 
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were aligned with supporting students and the program director upheld these course objectives.  
It is perceived that the program also aims to help interns reach their established goals.  
A designated section of the course syllabus focuses on the instructor’s commitment to the 
students.  The participants of the study shared the general perception that the department and the 
internship program aligned with the previously stated university mission.  The subjects viewed 
this environment as being challenged by financial struggles as well as focused on education 
students despite these challenges.  As a result, participants felt appreciated and aimed to perform 
well in the sport and recreation management internship course despite the presence of 
environmental challenges.  William offered the following statement regarding the impact of the 
environment on him as a student. 
The family atmosphere, the connections with small classrooms, the accessibility through 
professors.  Being able to see a professor that looks like you, or a doctor that looks like 
you is invigorating.  I would say it gives you a positive feeling that this is something that 
you can do and that you can be, because you see people that look just like you. 
 
Interns felt like they played a part in the learning environment within the small institution 
atmosphere. 
Although the participants in the study general were fond of the setting, challenges were 
also found to be present within the hosting environment of the internship program.  Challenges 
associated with the investigated program were found to effect the environment of the internship 
course for both the program director and students.  The major challenges identified for the 
internship program included minimal resources, obstacles associated with completing tasks, and 
hardships within the environment.  The presence of minimal resources was cited as a challenge at 
internship sites of four students. 
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An example of a challenge within the environment stems from the experience of Michael, 
who served as an intern on campus.  Michael noted that the athletic department that he worked in 
used minimal fulltime staff, and he was left with limited support when his supervisor was out of 
the office.  Michael stated the following: 
The cause of being behind in hours is my supervisors has not been here sometimes, for a 
couple of days or some hours.  The task I would do, would either be tasks I could get 
done pretty quickly or there will be no task at all when she was out.  As far as projects, I 
wasn't getting projects until about late March.  It wasn't really too much I was doing.  
Especially since where I'm working, very minimal staff.  So, I'm only able to go around 
to about two full time people.  Actually not even two.  Just one full time person and one 
person's part time if I had questions.  I would say the experience is tough. 
Michael struggled when experiencing limited supervision during his internship experience.  
Ultimately, he stated that he was dissatisfied with his internship due to the challenges that he 
faced. 
The four student participants that worked on campus during their internship experience 
faced distinct challenges as the investigated HBCU was overcoming institutional problems, 
including issues with their financial standing at the time of this research.  This presented some 
unique problems for this group of interns and made some tasks difficult to complete given the 
landscape on campus.  James cited lowered enrollment and student morale as factors that made it 
difficult to obtain a high level of involvement in student activities that he organized in his role as 
intern.  Additional hardships in the environment that were beyond the control of the students and 
program director effected the internship program environment as well.  Water damage to the 
intramural program equipment in the storage unit for the gymnasium was noted by both the 
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program director and interns for the intramural program as a hardship that was encountered on 
campus.  The damage to the facility resulted in the loss of equipment and adjustments to 
programs. 
Negative and positive attributes of the environment.  Given the scope and purpose of the 
program within this environment, participants in this study noted features that they believed were 
distinctly relevant to the internship program in the examined environment.  The negative 
perceptions of the internship environment were expressed as the presence of a lack of 
opportunity and program format and features.  The participants identified positive attributes as 
the support of the program director and the existence of cultural influences.   
Although the majority of participants in the study (seven out of eight subjects) described 
the internship program as meeting their initial expectations, negative attributes of the 
environment affected the overall experience of those involved.  Students said that they expected 
to receive additional help in obtaining an internship experience from the program director 
through the presence of an established network of potential sites.  Instead, some students 
struggled to procure an internship location and at times expressed that they settled for an on-
campus location to fulfill the requirements of the course.   
A portion of the participants considered the reputation of the hosting university as the 
reason for experiencing limited opportunities of landing an internship with a marquee 
organization.  Along with the lack of opportunity to obtain a major internship position, 
participants also viewed the format of the internship program as a negative quality.  Interns 
expressed that they found the requirement of attending a weekly class, in addition to working as 
an intern, challenging due to their hectic schedules.  This was the case particularly for students 
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who served in internship positions off campus and those who had limited additional hours for 
classroom instruction.  One student, William, stated the following: 
The demand and being able to get on campus.  I'm about an hour away, maybe an hour 
and 25 minutes.  The traffic is heavy so that poses a problem with me getting on campus 
to participate in class.  Sometimes when I do get to campus, and participate in class, I 
don't want to say it's a waste of time, but it goes on a little lengthy and I need to get 
maybe a question or, I just need to get out of there [laughs] honestly, because I have so 
much and that could take me just segmenting that time to get to class, to participate in 
class and to get back to my internship, it could take me about three or three and a half 
hours out of the day. 
 
By being a nontraditional student with the additional responsibilities of a family, William 
struggled to attend classes in person as well as intern off campus.   
The internship program manual was also identified as a negative attribute of the sport and 
recreation internship program.  Both the primary administrator and student interns expressed that 
the program manual must be revised and updated to address the specific needs of the sport and 
recreation discipline. 
 The participants identified the support of the program director and the existence of 
cultural influences within the environment as positive attributes of this particular internship 
program.  Students were at a consensus that the program director went above and beyond their 
duties to support students.  With the course being made up of a small group (11 students) of 
seniors, the program director was able to address individual problems and specialize the 
experience for each student.  In addition, cultural factors influenced the environment of the 
internship program, as students felt obligated to engage in various activities on campus that 
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increased their professionalism.  The factor of experiencing various cultural nuances within the 
learning environment resulted in a sense of comfort within the internship program but 
uncertainty outside of this environment. 
Given the landscape of the learning environment, challenges must be overcome in order 
to maintain a successful program.  One critical challenge that was identified during this study 
included the managing of professional responsibilities and obligations by the program director.  
Susan stated the following regarding the challenge of maintaining a successful program and 
balancing a rigorous work schedule. 
It's probably crazy...Not probably, it is crazy.  Ideally, as I said, I should start my day at 
2:00(PM) and work until 10:00(PM), but because I have a class on Tuesday and 
Thursday at 1:00 to 2:30(PM), on Thursday I have a 10(AM) o'clock internship class to 
accommodate the interns because of their work schedules.  That is done by choice, 
depending on student's work schedule.  This spring, last spring, last fall, and the previous 
fall, we all did daytime classes.  My first group, most of them worked all at day, so we 
had a 6 o'clock (PM) internship class.  That changes at the scope of the majority of the 
students in the internship class. 
The research site of a small institution atmosphere showed that administrators, faculty, and staff 
regularly completed multiple responsibilities in the work environment.  In this case, the program 
director oversaw the 12-credit internship course (SMT 402), directed the university intramural 
program, and fulfilled other faculty-based responsibilities.  These auxiliary responsibilities 
included leading the department’s honors program, involvement in university committees, and 
student advisement.  The challenge of this task was explained by the program director as she 
stated, “If all I did was teach and I had four classes, I think I could get it done.  Being an 
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intramural director really interferes with the teaching role...because I'm not all academic.  I'm 
half academic and half program.” Susan expressed that she faced challenges in her position that 
stemmed from working in multiple capacities at the university.   
 The theme of Influences on the Learning Environment described considerations regarding 
the factors that contributed to a positive learning environment within the HBCU realm.  The 
elements that influenced the intern’s perception of the environment primarily focused on aspects 
that directly impacted the obligations of the students involved in the internship program.  These 
specific elements included value, task, and mentorship.  However the program director 
considered the whole institution when formulating an opinion regarding the environment of the 
sport and recreation management internship program.  Various positive and negative attributes of 
the environment were also acknowledged as contributing factors to this learning atmosphere. 
Results and Interpretations 
 The results and interpretation section summarizes the primary results that appeared from 
the findings during this study.  In addition, it discusses the connection of these findings to the 
literature related to sport and recreation management internship programs.  The findings of this 
qualitative, single case study are a result of investigating the experiences and knowledge of 
student interns and the program director related to the sport and recreation management 
internship program within the selected context of a historically black university environment.  
The problem of this research is to understand more about the relationship between practice and 
theory in one experiential learning program and to explore how the program director and 
students perceive the benefits of the internship experience.  Contemporary literature depicts a 
gap in the research that investigates HBCU sport and recreation internship programs 
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(Cunningham & Singer, 2007; Jones, 2010; Quarterman, 1992).  As a result of this problem, it is 
critical to describe an internship program in this context.   
Three themes emerged in the findings that illustrate the complexity among this internship 
program.  The themes included a) factors that contribute to program success, b) factors 
contributing to professional preparation, and c) influences on the learning environment.  
Defining elements associated with each of the three themes were interpreted and discussed as 
well.  Some of the qualities mentioned by the interns and the program directors align with 
recommendations found in the sports and recreation management literature.  The subsequent 
section summarizes the results depicted in this study and discusses its connection to literature.   
Result One: Factors that contribute to program success  
Similarities between the perceptions of the interns and the program director existed 
regarding the perception of success for the internship program.  Both parties indicated factors 
that showed that they believed that an internship program should be focused on the experience of 
the student and learning rather than internship programming issues.  However, they expressed 
two distinct viewpoints about what a successful sport and recreation management internship 
program looked like.  The findings showed that students believed that establishing an effective 
means of communication during the internship process encouraged the successful matriculation 
of interns.  Students also believed that the site supervisor, intern, and program director shared the 
responsibility of openly communicating amongst each other to reinforce a sound level of 
agreement between all parties.  This finding is consistent with contemporary literature regarding 
the critical nature of communication within internship programs (Kelley, 2004; Odio et al., 2014; 
Stratta, 2004). 
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According to Stratta (2004), the goals of student interns must match their determined 
needs and wants associated with the internship program in order to support a positive internship 
experience.  The program director in this study worked with the student interns individually to 
support their personal goals by engaging in classroom instruction, mentorship, and specialized 
attention to students.  This attention to student goals did not guarantee a positive experience for 
all students, particularly as some students are still uncertain of their career plans and placement 
in the field.  Although some literature expresses the connection between the uncertainty of career 
goals and presence of confusion regarding career readiness to having a positive internship 
experience (Odio et al., 2014; Ryan, 2015), limited recommendations are offered to alleviate the 
problem of indecision within internship programs.   
The relationship with the program director was viewed as the most meaningful element 
of support for the majority of student interns that participated in the study.  Students recognized 
the importance of the director’s availability to assist in problem solving and the willingness to 
serve as their advocate as influential factors related to having a positive internship experience.  
This finding did not support the significance of the site supervisor as depicted in Odio et al. 
(2014).  Odio et al. (2014) found that the relationship between site supervisors and interns were 
the most important factor in whether students believed that their internship experience was 
worthwhile.  One possible reason for this difference is that the significance of the program 
director in this environment is heightened due to the pre-established relationship between 
students and the director.  The act of creating a nurturing atmosphere prior to the enrollment into 
the internship program supported a close bond between the program director and student.  
Additionally, students may view this longer, continuous relationship as more important than the 
short-term interactions with their site supervisors. 
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The program director in this research environment applied useful administrative 
techniques to structure the internship program.  These methods focused on supporting effective 
implementation of the internship programs policies and procedures.  Techniques such as 
completing on-site evaluations, administering program documents, and using assignment rubrics 
were implemented to organize the internship experience.  According to Divine et al. (2008) and 
Kelley (2004), the requirements of a successful sport and recreation internship course must be 
consistent across the academic department and university to ensure that a suitable program is 
maintained.  Evidence found in this study supported these views as the program director worked 
with the university career center to support students in meeting the requirements of the internship 
course.   
The program director provided student-learning outcomes within the class syllabus in 
order to structure the class and provide clear objectives for the internship course.  The student 
outcomes of the seven student participants varied individually but these objectives served as 
critical assessment piece for the instructor.  The program objectives serve as a parameter for the 
program director in terms of student assessment and evaluation.  Further, student ideas and 
opinions of the internship program should be acknowledged and may be used as program 
recommendations by the program director.  The director can work to increase the success of the 
internship program by considering the views of the participants.  This research indicated that 
student participants are closely linked to program success.  According to O'Connor, Byrne, 
O'Dea, McVeigh, and Kerin (2013), program directors can sustain the success of internship 
programs by recording and assessing participant feedback.   
The program director successfully established and maintained the mandated criteria for 
students during the period of this study.  The criteria consisted of the guidelines that the students 
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and site supervisors adhered to while engaging in the field experience.  The primary examples of 
criteria for the investigated internship program include the internship handbook, student portfolio 
guidelines, and the course syllabus.  Similarly to the findings expressed in the works of J. 
Williams and Colles (2009) and Uzunboylu, Cavus, and Kuter (2009), the use of such criteria as 
the student portfolio can be incorporated to assess student learning outcomes related to the 
internship experience.  Requiring students to conduct a final internship presentation and 
construct a professional portfolio were significant measures of assessment in this program.  
Additional methods of criteria aimed at structuring the sport and recreation management 
internship experience included requiring supervisor evaluations, intern weekly logs, and 
permission documents of approval.  The investigated internship course was able to operate in an 
effective manner in part due to the strength of the criteria and structure program within the 
academic department. 
  Additionally, the program director suggested that the act of maintaining an awareness of 
trends and literature could positively affect the sport and recreation management internship 
program.  This mindset is in accordance with B. Chen and Gursoy (2007) and Ko (2013) who 
suggest that administrators should constantly monitor trends in the field of sport and recreation 
and stay in touch with industry professionals to identify any gaps that may exist between 
practitioners and the program curriculum.   
   In this case, Susan affirmed the importance of evaluating the program and considered 
changes annually due to the ever-changing professional landscape of the field.  This aligns with 
the findings of B. Chen and Gursoy (2007) , Braunstein-Minkove, Jessica, and Jaime (2015), and 
Eagleman and McNary (2010) who suggest that internship program directors must be aware of 
the changing job market in order to prepare students for an evolving professional field.   
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Susan noted that it was challenging to find time to keep abreast of new literature and 
trends related to sport and recreation management internship programs in her environment.  
According to Medina, Garrison, and Brazeau (2010) educators often cite limited time as a 
common reason that infringes on professional development and networking.  If provided 
additional time and resources, she believed that engaging in these acts could improve the 
internship course.  Susan expressed that she faced challenges due to what she perceived as lack 
of support for part-time faculty members.  She believed that if given the support to travel to 
professional conferences, the program would benefit from her professional growth as well.  
These research findings align with the concept expressed by Schoepfer and Dodds (2010) that 
suggest that the act of exploring alternative methods related to implementing sport and recreation 
internship programs is needed for departments and programs.   
Result Two: Factors contributing to professional preparation 
The objective of preparing sport and recreation management students for careers in the 
sport business industry is a significant goal of this internship program.  The importance of 
professional growth aligns with the findings of other contemporary literature (C. Chen et al., 
2011; Odio et al., 2014; Sutton, 1989) that link the importance of preparing students for 
professional careers as one of the primary functions of an internship.  Experiential learning 
motivated the interns to reflect on their projected career field and allowed the opportunity to 
experience hands-on learning by engaging in a professional setting.  The advancement of 
students in the area of professional preparation was found to be essential in this setting of sport 
and recreation management internship programs as a segment (3 students) of interns believed 
that they faced additional challenges related to enter into the field based on employer bias.  This 
bias was identified as pertaining to the perception of student value of graduates of HBCUs.  This 
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finding supports those of Cunningham and Singer (2009), Smith and Hattery (2011), Quarterman 
(2008) that posit that African Americans face additional challenges when attempting to enter into 
the sport business industry. 
The theme of factors contributing to professional preparation highlighted various 
elements that exemplified the use of professionalism within the investigated internship program.  
The elements of 1) intern emotion and expectation, 2) intern leadership opportunities, 3) career 
expectation and motivation, 4) techniques related to enhancing professionalism, and 5) class 
connection were featured throughout the internship program in this environment.   
 The emotions of both student interns and the program director played a significant role in 
whether interns believed that their internship experience fostered professional preparation.  
Based on the responses of the student interviews, all seven interns expressed that they believed 
that they were ready to transition into a career in the field after completing the internship 
experience.  These interns attributed their readiness to both positive and negative experiences 
that they received during this study.  The student that was dissatisfied with the internship 
experience expressed that the undesirable occurrences during the internship program could be 
used as examples that could be referenced later in one's career.  Although this student had an 
undesirable experience, it was not negative enough for him to quit, as students in C. Chen et al. 
(2011) study did.  C. Chen et al. (2011) suggested that negative internship experiences 
encouraged students not to pursue the field and to transition into other job industries.   
Students that had a positive demeanor related to their professional readiness were 
motivated to connect and form a good working relationship with their site supervisor and 
program director.  As strong professional ties increased during the duration of the internship 
experience, students gained confidence in believing that they would succeed as professionals in 
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the field.  Those who possessed an understanding of career expectations and their motivation for 
pursuing the profession fared well in the internship experience.  The expectations of student 
interns and the program director were found to affect the internship program objective of 
professional preparation in this research environment.   
Further, the expectations of students concerning the internship experience played a role in 
how students determined their projected career trajectory.  C. Chen et al. (2011) found that 
unrealistic expectations of the internship experience can result in students being disappointed.  
This study found that the intern’s expectations for the experience and career aspirations aligned 
with those of the program director.  In accordance with B. Chen and Gursoy (2007), students and 
the program director agreed that 1) aligning jobs with expectations and 2) the opportunity to 
engage in new learning experiences were factors that influenced satisfaction with the internship 
program.  B. Chen and Gursoy (2007) also noted challenges and pay as factors influencing job 
satisfaction, however, the interns in this study did not raise those issues.   
 In agreement with the findings of Chaplip (2006) and Braunstein-Minkove et al. (2015), 
the practical experience of the internship allowed students to build upon the learned theory of the 
profession.  It has been posited in previous works that academic departments that focus on the 
disciplines connected to the sport business industry must successfully merge the concepts of 
academic theory to professional practice in order to maintain a standard of credence as an 
educational program (Braunstein-Minkove et al., 2015; Chaplip, 2006).  In addition, interns that 
actively participated in networking during the internship period were aided in the realm of 
professionalism.  Three interns gained permanent employment through the internship experience 
at the conclusion of this study.  Students that obtained employment through the internship 
identified networking as a contributing factor to receiving a job offer.  Techniques aimed at 
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enhancing student professionalism were incorporated throughout the internship experience as 
well.  This finding aligns with the recommendation of Surujlal and Chinomona (2012) that 
internship site supervisors and directors must prioritize methods that develop student self-
improvement during the experience in order to increase growth in professionalism. 
Result Three: Influences on the learning environment 
The influences on the learning environment theme describe factors that contributed to 
understanding the learning environment of this HBCU sport and recreation management 
internship program.  The results indicate that participants identified value, tasks, mentorship, 
perception of the learning environment, and negative and positive attributes of the environment 
as being essential elements in this learning environment.  The researcher wanted to look at the 
HBCU internship environment in order to explore its potential unique qualities. 
While some students perceived that they experienced challenges in obtaining an 
internship position and occasional lack of support from site supervisors, they viewed the overall 
value of the internship program as being crucial to their professional development.  Value related 
to the internship environment was described through participant actions, such as creating 
specialized internship task and experiences, receiving unique opportunities for professional 
growth, and the chance of gaining permanent employment through the internship experience.  
Based on individual professional goals and the availability of site supervisors on campus, four 
student interns completed internship experiences that were specialized in the university 
environment.   
The perception of the environment was found to be one that implemented a nurturing 
atmosphere for its members as well as focused a great deal of attention on student needs.  
Mentorship was rampant throughout the internship experience and was critical in supporting 
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student learning.  Mentoring from the program director and site supervisor assisted in the pursuit 
of positive learning experiences for students.  The strong presence of student nurturing and 
mentorship in this study supported the idea that these elements are influential to the HBCU 
learning environment (Allen, Jewel, Griffin, & Wolf, 2007; Cooper, 2013).  Cooper (2013) 
suggests that the institutional practice of nurturing interpersonal relationships with students is a 
unique quality of the HBCU environment. 
 Contemporary literature suggest that administrators of HBCU institutions are called to go 
beyond the typical duties in order to support the distinct demographic of these institutions 
(Palmer et al., 2010; Patterson et al., 2013).  Historically, the unique mission of the university 
that hosted this study is centered on educating an African American population with the goal of 
making students confident, competent, reflective, and visionary leader upon leaving these 
institutions.  The program director in this study possessed a heightened sense of awareness of the 
university mission and applied this focus to the sport and recreation management internship 
program.  According to Allen et al. (2007) and Brown and Davis (2001) HBCU institutions 
operate under the guidance of culturally empowering mission statements that are designed to 
address the unique educational and sociocultural needs of their specific student population.   
The support of students was essential in part due to the specific mission of this university.  
Some specific examples of support were significant to the participants in this learning 
environment.  These examples included soliciting support for internship placement from other 
on-campus agencies, prioritizing student development, and incorporating additional guidance for 
students to ensure academic success.  This finding supported the ideas of Eagleman and McNary 
(2010); (McNeill, Gosper, & Xu, 2012) that stated the mission of institutions should align with 
the program learning outcomes of individual departments.  It was affirmed in this study as the 
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program director illustrated an overwhelming support to students in this environment with the 
purpose of pushing interns to be successful leaders. 
Summary 
The findings in this chapter outline the views of a program director and student interns 
that were investigated at a sport and recreation management internship program within a 
historically black university.  The three primary themes of this research study that are depicted in 
the findings were a) factors that contribute to program success, b) factors contributing to 
professional preparation, and c) influences on the learning environment.  The supporting 
elements of each of the themes were arranged to express the perception of the participants.  The 
voices of the program director and interns were incorporated to support the presence of themes 
within this learning environment as well as illustrate examples.  The results of the study were 
interpreted to synthesize the relevant contemporary literature that was previously explored in the 
literature review of Chapter II. 
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Chapter V: Conclusion and Recommendations 
The purpose of this study was to examine the practices of one HBCU sport and recreation 
management internship program and explore how these practices might contribute to educating 
this specific population of learner for professional work.  This purpose was met through 
investigating the experiences of student interns and the program director and observing the 
administrative methods of the director in the HBCU environment.  The problem of this research 
is to understand more about the relationship between practice and theory in experiential learning 
programs and to explore how instructors and students perceive the benefits of the internship 
experience. 
The significance of this problem was increased due to the limited research of sport and 
recreation management internship programs in the HBCU setting (Cunningham & Singer, 2007; 
Jones, 2010; Quarterman, 1992).  The lack of research in this area brought forth the need to 
investigate the administrative practices, student concerns, and overall environment of sport and 
recreation management internship programs within this setting. 
It was found that the examined experiential learning course aligned with 
recommendations for developing successful internship programs.  Success in this environment 
was shown through the use of effective administrative techniques that support proficiency in 
students' learning outcomes and the perceptions of students after completing the program.  Based 
on the literature reviewed (e.g. Bell & Countiss, 1993; Chaplip, 2006; Eagleman & McNary, 
2010; Kelley, 2004; Stratta, 2004), the internship program was (a) aligned with current research, 
(b) aligned with the school mission, and (c) perceived as being useful for future employment by 
students.  These were the criteria used in this study to define program success.   
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This chapter summarizes the answers to the study's three research questions and offers 
recommendations for researchers and practitioners.  The answers to the research questions were 
formulated based on analyzing data collected through a document analysis, participant 
interviews, and classroom observations.  In addition to the findings from the data, contemporary 
literature was used to support the answers of the research questions.  Final recommendations for 
program improvement and further research were developed based on the results expressed in 
chapter four. 
Summary of the Findings 
Three primary themes emerged from this study that impacted the success of the sport and 
recreation internship program.  The first, factors that support program success, outlined elements 
associated with the effectiveness of administering the internship program.  The elements within 
this theme express programmatic concerns for student interns and the program director. 
The second, factors contributing to professional preparation, describes elements 
connected to preparing student interns for the workplace.  The sport and recreation internship 
program was perceived to be a catalyst in preparing interns to enter into the professional 
workplace and providing job related skills through the internship experience.  The practices of 
the program director that enabled students to feel like they were professionally prepared included 
providing a supportive environment, closely directing students and the internship process, and 
providing course guidelines that promoted professional development.  For example, it was found 
that the two course guidelines of maintaining an internship experience portfolio and conducting 
internship exit presentations were viewed as tools that improved the professional readiness of 
students. 
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The final theme of influences on the learning environment outlined factors that were 
essential to students and the director within the HBCU realm.  Several environmental factors 
affected the successful implementation of the sport and recreation internship program in the 
HBCU setting.  Challenges such as the program director leading with limited resources and other 
financial difficulties were overcome to administer a satisfactory internship experience to 
students.  The presence of mentorship and administrative support through the duration of the 
internship course were noted as positive factors that underlined the environment as well.   
The following section connects these themes to the study's three research questions.  
Since the learning environment and practices of the program director were detailed previously in 
chapter four, this section will summarize the answers to these questions.  The connection 
between relevant literature and the research questions is included in the following section as 
well. 
 Answering Research Question 1: What are the current practices and guidelines of sport and 
recreation internship programs and how do they align with and/or from those discussed in 
literature?  
The practices of the program director are critically linked to the success of the sport and 
recreation management internship program.  The primary responsibilities of the director included 
approving student placement into internship positions, managing internship courses, and student 
assessment.  The guideline of requiring a senior capstone component to the department’s 
curriculum is on par with pertinent program accrediting bodies and institutional practices.  The 
internship program director at this institution promoted the internship course as a means for 
student exploration of potential career possibilities in the field of sport and recreation 
management.  The practice of marketing internship courses as a way of testing potential career 
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opportunities in the field aligned with Koo et al. (2016).  Koo et al. (2016) described this testing 
as a positive way for students to use internships in sports and recreation management to 
determine whether they wanted to pursue certain positions as a career.   
 Supervision and student support.   The program director supports students in 
completing tasks.  The students had unrestricted access to contact the program director if and 
when questions arose with the site approval process.  In addition, individual dialogues between 
the program director and students were held to discuss the career and internship goals of the 
student.  Students were provided ample support from the program director in this environment as 
well.  This aligns with literature (Cunningham & Sagas, 2004; Cunningham et al., 2005; Odio et 
al., 2014) suggesting that intern support encourages student satisfaction and increases the chance 
of positive professional outcomes.   
To assist placing students within approved agencies, the program director enlisted the 
support of the university’s career development center as well as used her professional contacts.  
The program director is viewed as an aid in this process and is not solely responsible for the task 
of internship placement.  The internship placement process can be improved by promoting the 
act of participating in professional networking and providing opportunities and time for the 
director time to build professional networks (Medina et al., 2010; Schmitt, Hughes, & Herndon‐
Sobalvarro, 2015).  The program director used various administrative practices to nurture 
students as they engage in a professional working experience.  Due in part to the small number of 
interns (11 total during the period of this study), the program director incorporated individual 
counseling sessions to assist students throughout the internship process. 
Although the director supported students in obtaining a meaningful internship location, it 
was the student’s responsibility to obtain an internship position.  Student placement is a 
 119
challenge in this environment due to several speculated factors.  These factors include the stigma 
of African American students by employers, limited opportunity, and access when transitioning 
into the workforce (Huynh & Fuligni, 2012; Zirkel, 2005).  Huynh and Fuligni (2012) posit that 
higher levels of perceived societal devaluation related to one’s personal history of stigmatization 
can perpetuate the belief to students that they may not have equal opportunity for success and 
must overcome the burden of proving their competence.   
 Student assessment and use of special projects.   Students are assessed in five primary 
areas at the end of the internship.  These include workbook completion, supervisor and program 
director evaluations, attendance and participation, the internship portfolio, and the internship exit 
presentation.  Rubrics were used to evaluate these key areas and show students’ levels of 
understanding related to the internship experience.  The practice of using both rubrics and 
requiring students to complete an internship experience portfolio align with J. Williams and 
Colles (2009).  Their research suggests that using rubrics and requiring internship portfolios 
provides students the opportunity to better understand the internship program expectations, 
increase student commitment, and quality of work.   
The program director required students to complete weekly timesheets and duty logs, 
mandated attendance to classroom support sessions, and conducted on-site evaluations of the 
interns.  According to Hoyle and Deschaine (2016), written student journals and evaluations by 
the employer can be required to access rigor and quality of internship programs.  This practice 
aligns with the methods of the program director of requiring student logs and evaluations. 
 In this setting, the exit presentation and portfolio are noted as special projects of the 
internship course.  The director attributes ample time to preparing students for the final exit 
presentation and portfolio throughout the internship experience.  Additional elements that 
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aligned with the best practices stated by Cuneen (2004) included engaging in learning, creating 
new projects such as a professional presentation and portfolio, and connecting learned concepts 
with practice.  The responses of the program director and student interns regarding current 
practices support the notion that the internship program was viewed as successful in this 
environment. 
 Answering Research Question 2: How do students perceive the sport and recreation 
management program's ability to prepare them for success in the sports industry?  
 All of the student interns believed they were better equipped to work in a professional 
setting and face life beyond their undergraduate studies after completing the internship program.  
Participants contributed much of their readiness to what they had learned and experienced during 
the internship experience.  They expressed a sense of increased confidence and eagerness to 
begin their careers through the post interview and the final exit presentation.  Surujlal and 
Chinomona (2012) suggest that the work experience gained by students through experiential 
learning can positively affect their professionalism and self-improvement.  This study found 
similar results as the student participants noted during the post interview that they believed they 
had improved in the area of professionalism since their initial entry into the internship program.   
 The tasks that contributed to the students’ perception of being professionally ready to 
enter into the industry primarily included the responsibilities that inherently came with the 
internship experience.  More specifically, these tasks included responsibilities such as adhering 
to a job schedule, engaging in job specific duties, and being required to report to a boss or site 
supervisor.   
Students came to believe that they were ready to begin a career in the field by 
accomplishing the obligations that came with the typical role of the intern.  The internship 
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experience was both an opportunity to connect classroom learning with practical experience as 
well as a means of obtaining a realistic view of an actual employment experience.  As a result, 
students that had a positive experience at the conclusion of the internship believed that they were 
professionally prepared for the field due to their perceived effectiveness as an intern.   
The participants also engaged in aspects of professional development during the 
internship experience, which contributed to their perceptions of being professionally prepared.  
Student interns stated the various positions that they engaged in afforded them the opportunity to 
develop professionally.  The ability to network and form relationships with current professionals, 
experience leadership opportunities in a professional work setting, and the chance to attend 
professional activities as interns supported professional growth. 
Further, the theme of factors contributing to professional preparation addresses the 
second research question of this study.  Specific elements associated with enhancing professional 
preparation was found when exploring how students perceived the ability of the sport and 
recreation management program to prepare them to successfully gain access to the industry.  The 
needs of students related to professional readiness were found to include an understanding of 
their emotions and expectations surrounding the internship, opportunities to engage in 
leadership, understanding student career expectation and motivation, incorporating tools that 
enhanced professionalism, and a connecting the practical experience to classroom learning. 
 Answering Research Question 3: Are there specific considerations perceived by administrators 
and students perceive as being significant to a sport and recreation management internship 
program at a historically black university? 
 The exploration of the problem was necessary in this research due to the minimal 
literature that has focused on the sport and recreation internship program in the historically black 
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college or university setting (Cunningham & Singer, 2009; Jones, 2010; Quarterman, 1992).  The 
examined sport and recreation management internship program was hosted in an environment 
that faced financial and administrative challenges.  During the study, the primary administrators 
of the department managed the internship program with limited resources.  For example, during 
the study, a leak occurred in the gymnasium storage unit used by several departments on campus.  
This leak caused extensive water damage to the building and loss of equipment that impacted 
three separate departments that hosted sport and recreation management interns.  The 
departments of athletics, student activities, and the intramural program were harshly effected as 
program schedules and planning were modified to overcome this issue.  This suggests that 
administrators that lead programs in the HBCU setting and like institutions must be flexible 
leaders that are comfortable with change due to limited resources. 
Both the program director and student interns experienced difficulties that they linked to 
the environment.  The program director expressed the feeling of at times being minimally 
supported by leadership and how she was impacted by changes in the institutions’ leadership 
hierarchy.  Further, a portion of the student interns acknowledged experiencing various 
challenges during their time at the institution.  Although it cannot be determined from this study 
alone, this view expressed from students indicated that there potentially are differences among 
the learning environments of internship programs hosted at historically black colleges.  However, 
the difficulties that were expressed by the participants could mirror those found at other smaller 
institutions with similar funding constraints. 
The environment investigated in this study illustrated challenges that affected the 
experience of both students and the program director.  However, four interns expressed that they 
viewed environmental challenges that they faced as learning experiences.  These participants 
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stated that they were better prepared for the real world due to being provided the opportunity to 
overcome a challenging environment.  The challenges that were identified included struggling to 
obtain an internship site, being required to work in multiple capacities during their internship, 
and working in difficult work environments.   
The current tumultuous environment related to the challenges placed on financial stability 
and limited resources were also a unique factor that the participants were aware of in this 
environment (Palmer et al., 2009).  Four participants of the study referenced the presence of 
financial challenge as a hardship when depicting their perspective of the overall environment.  
Two student participants stated that although they enjoyed their on-campus internship 
experience, they did not believe that the institution had the financial resources to hire them as 
permanent employees after the internship was completed.   
Although it cannot be determined whether the findings associated with the environment 
can be deemed as being unique from analyzing the data of this study alone, the researcher found 
prominent elements that were connected to the HBCU internship program.  The program director 
and students recognized these elements as being significant within the HBCU internship program 
setting.  The program director noted the factors of the overall perception of the environment and 
the positive and negative attributes of the environment as critical elements to understanding how 
its members view this research setting.  The student interns that participated in this study 
expressed that the elements of the value of the internship experience, student tasks, and the 
presence of mentorship were critical components of the HBCU sport and recreation management 
internship program.   
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Recommendations 
 Based on the results and conclusion of this study, recommendations are shared with the 
intent of improving HBCU sport and recreation management internship programs.  These 
recommendations focus on improving internship courses for program directors and student 
interns in the HBCU environment.  The purposes of these recommendations are to provide 
knowledge regarding viable solutions to the challenges that were faced in this research 
environment.  The recommendations across all three areas are described below.   
Recommendations for Program Directors 
Recommendations for the program director are aimed at improving the areas of programing, 
professional preparation, and to overcome challenges stemming from the environment.  The 
primary recommendations for the program director include: 
1. Provide a teleconferencing option for students who are unable to attend face-to-face class 
sessions 
2. Maintain program records and assess the program regularly 
3. Update the program manual to meet the current needs of students 
4. Strongly encourage and support students to apply for positions and/or graduate school 
while enrolled in the internship program 
5. Expand the current intern talks initiative to promote the pursuit of future goals and 
careers for students 
 
 Recommendation 1.  Based on the data gathered by discussing the effectiveness of the 
program with participants, the first recommendation is to provide a videoconferencing option for 
students to attend face-to-face class sessions.  Class sessions are held weekly throughout the 
duration of the internship and are a required component of assessment for students.  However, 
due to the structure of the internship program, students are allowed to work either on or off 
campus to complete the course requirements.  Further, the majority of students work upwards of 
40 hours per week at their internship locations.  Due to the intensive nature of the program, the 
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incorporation of videoconferencing would allow students to engage in class discussions while 
located at their internship sites. 
 Recommendation 2.  It is also recommended that the program director maintain records 
for the program and assess the internship program at the conclusion of each academic term.  
During the one-on-one interviews with the program director, she shared that the task of 
conducting periodic assessments of the internship course was challenging due to her multiple 
responsibilities.  But the program director can use records such as responses to student surveys 
and site supervisor feedback to improve the effectiveness of the program in the future.  In 
addition to keeping these records, an assessment process must be implemented to ensure program 
growth.  It is suggested that the program director conduct a modified or abbreviated assessment 
after each semester that the internship course is held and a full assessment annually to maintain a 
viable internship program.  This assessment must consist of obtaining feedback from both interns 
and site supervisors during abbreviated assessment periods.  Due to the limited time available to 
the program director, an abbreviated assessment is better suited given constraints on time.  The 
director should obtain and review this feedback during annual assessment periods. 
 Recommendation 3.  The third recommendation is to update the current program 
manual to meet the specific needs of sport and recreation management students.  The review of 
this document and findings related to the responses of student participants indicate that it focuses 
on the industry of hospitality and tourism and does not specifically address the concerns of sport 
and recreation management interns.  The program used a manual related to the division that the 
program was held in and not the specific department.  As a result, some students overlooked the 
internship program manual and solely relied on the verbal information provided by the program 
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director.  An updated internship program manual would provide clear direction to students, well 
defined policies, and align the program with accreditation norms (Schoepfer & Dodds, 2010). 
 Recommendation 4.  The next recommendation addresses the attention that is directed 
to the successful transition into the professional field of sport and recreation management after 
the internship process.  To increase the likelihood of students landing jobs in the industry upon 
completing the internship program, it is recommended that the program director strongly 
encourage students to apply for professional positions or entry into graduate school while 
enrolled in the internship course.  This recommendation is aimed at improving the transition of 
students into the profession once they complete the internship program.  In this study, three 
students had either accepted a position in the field or enrolled into graduate school at the time of 
the post interview, one student accepted a position outside of the field, and three students were 
undecided about the start of their careers.  A segment of students admitted that they overlooked 
or waited to plan the next step beyond the field experience due to rigorous schedule before 
graduating.  It is believed that the act of including aspects of the post-internship job search 
within the program can increase awareness of the significance of applying for jobs and assist 
students in transitioning into the industry. 
 Recommendation 5.  Finally, it is suggested that the program director expand the 
current internship talks to promote the pursuit of future goals and careers for students.  As stated 
in the findings, one successful component of the internship program is the inclusion of an 
internship talk segment during class sessions.  The internship talks were designated periods 
during required classes in which students collaborated to discuss various job related issues that 
they faced while interning.  Students should be encouraged to discuss what they are doing to 
prepare for entry into the field after the internship course along with discussing current issues 
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related to the internship program.  The researcher believes that this could motivate participants to 
be active job seekers and not to wait to consider their future plans.   
Recommendations for Student Interns 
The recommendations for students are aimed at addressing the concerns of the interns in 
this environment.  These solutions focus on improving the internship experience and increasing 
the chance of positive outcomes for participants.  To ensure the effectiveness of the student 
recommendations the researcher suggests a three-prong approach.  First, the program director 
will need to create mechanisms that ensure students have access and support to take on these 
recommendations.  Second, the director will need to facilitate these recommendations during the 
internship experience. Third, the students have to follow the recommendations.  For example, in 
order for student interns to evaluate the internship program the program director needs to 
develop a system for collecting intern feedback and needs to provide time during the semester 
for interns to give feedback. Finally, student interns need to provide thoughtful feedback about 
the internship program and process to improve the experience for future interns. The 
recommendations for students include: 
1. Evaluate the internship program 
2. Seek opportunities where site supervisors provide meaningful tasks and responsibilities 
3. Establish goals prior to enrolling in an internship program and seek positions that 
supports those aspirations 
4. Connect with former members of the internship program in order to network and build a 
community of support. 
 
 Recommendation 1.  Professional preparation was targeted as an area of concern for 
students, as participants routinely wanted to be prepared for careers in the field.  The assessments 
of internship programs are typically directed at evaluating students and their abilities to reach the 
established program outcomes and complete the course.  The program director monitors student 
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performance during the internship course but the views of participants related to the overall 
program often goes unnoticed or unheard.   
Due to this issue, it is recommended that students take the initiative to evaluate the 
internship program and provide insights from their perspective.  Students completing course 
evaluations for the internship program could offer assistance to program administrators.  By 
considering the voices of participants, program directors can enact changes that are suited to the 
needs of the students.   
 Recommendation 2.  In addition, it is recommended that student interns seek internship 
opportunities where the site supervisors provide meaningful tasks and responsibilities.  Students 
seeking sites where interns are truly needed and used to complete professional tasks can do this.  
Interviews with students suggest that those engaged in meaningful tasks during their internship 
were satisfied in regard to the overall internship experience.  Satisfaction was linked to the 
students' beliefs that the tasks they completed while interning would translate to responsibilities 
they could be asked to take on in their future careers.  This is supported by literature, as other 
studies have affirmed the correlation between the importance of incorporating meaningful tasks 
and students gaining positive experiences (C. Chen et al., 2011; Koo et al., 2016).  Student 
placement remains a challenge facing many sport and recreation management internship 
programs.  A portion of student interns in this study expressed that due to this challenge, they 
took on internship positions that were convenient rather than meaningful in order to meet the 
curriculum requirements of the program. 
Although there is not a sure-fire way of selecting an internship site that will result in a 
positive experience for students, all parties of the internship program must work together to 
increase the chances of being satisfied.  Student interns must exert high effort during the pre-
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enrollment phase of the internship process in order to increase the likelihood of having a 
fulfilling experience.  Students should ask the site supervisors questions about the job description 
for the internship position as well as get a sense of the organizational norms of the potential 
hosting site.  By gathering this information, interns can make a sound decision regarding their fit 
within an organization.  In addition, by obtaining a level of initial insight into the culture of the 
internship location, students can learn about the role of the interns at a specific site.  This can be 
critical as some internship sites exhibit a history of engaging interns with meaningful duties 
while others may only allow interns to take on menial task. 
 Recommendation 3.  The third recommendation is for students to establish goals prior 
to enrolling in an internship program and seeking a position that supports those aspirations.  It 
was found in this study that the attainment of goals was a contributing factor to students 
expressing a positive experience.  When students know what they want to gain from the 
internship course at the start of the experience, they are able to make better decisions regarding 
site selection, what internship position they want to pursue, and defining future professional 
goals.  Further, student interns are more likely to align their goals with organizations that are 
suited to meet their needs if done prior to the start of the internship.  It was found that some 
students obtained internship locations before considering their goals and knowing what a 
particular site could offer regarding professional preparation.   
 Recommendation 4.  The final recommendation for interns is to connect with former 
members of the internship program in order to network and build a community of support.  The 
investigated environment had a heavy emphasis on mentorship that supported students.  
Although mentorship was prevalent among the program director and site supervisor to students, 
including an additional level of support could potentially benefit students.  The perspective of 
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former program members could assist in preparing current interns for their immediate transition 
into the industry. 
Recommendations for Future Research 
HBCU sport and recreation management internship programs have not been examined in 
great detail up to this point in contemporary literature.  As a result of the limited studies in this 
arena, a case study was used to establish a descriptive understanding of the administrative 
methods and features of one program within this environment.  The researcher suggests that 
future studies be completed aimed at replicating this study in other learning environments.  In 
addition, it is recommended that research of this topic be expanded beyond only examining one 
site and explore the program norms and methods of a larger scope of HBCU programs. 
  Based on the findings and results of this study, it is recommended that additional research 
be implemented to replicate this work within other contexts.  Exploring other learning 
environments could assist in building upon this study and gaining a better understanding the 
topic of sport and recreation management internship programs as a whole.  Three additional 
environments that host sport and recreation management programs have been identified as being 
worthy of additional exploration.  These environments include the landscape of other historically 
black colleges and universities, smaller predominantly white institutions, and large universities 
that mandate internship programs. 
By implementing this study at other HBCUs, researchers can gain more insight into the 
administrative practices of other program directors as well as gain a sense of the student needs at 
similar institutions.  In addition to investigating internship programs at institutions with similar 
environments, it would be beneficial to explore non-HBCU institutions as well.  Through 
investigating programs that are among non-HBCU institutions, descriptions of the practices, 
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student outcomes, and a better understanding of these programs can be formulated.  Although 
programs at larger institutions have primarily been the setting for previous research pertaining to 
sport and recreation management internship courses, the case study approach that was used in 
this study would allow for an in-depth look into the environment and provide a unique contextual 
analysis of the participants at larger colleges and universities.   
It is also recommended that future research be conducted that is focused on comparing 
HBCU and non-HBCU sport and recreation management internship programs to explore possible 
disparities between these two environments.  This goal could be accomplished by conducting 
comparative case studies that investigate items such as the available resources, the site selection 
process, as well as other areas that potential disparities may surface.  A comparative study would 
allow for researchers to determine the best methods of administering internship programs as well 
as provide clarity regarding the factors that influence programs in both learning environments.  
Further, it is recommended that a quantitative study be used to scale this research to a larger 
sample population of HBCU institutions.   
Summary 
Due to the inclusion of experiential learning courses in the majority of today’s sport and 
recreation management internship programs, the relevance of investigating such courses are of 
the utmost importance to students, educators, and practitioners in the field of sport and education 
management.  The goal of many of these field experience courses is to ensure a positive learning 
experience for students that allow them to prepare professionally for careers in the field.   
Contemporary literature supports the notion that graduates in the field of sport and recreation 
management must be well versed in job related knowledge and able to adapt to the evolving 
needs of employers (Koo et al., 2016; Odio et al., 2014).   
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The exploration of this research topic was essential in providing a descriptive view of the 
practices and student experiences related to a HBCU sport and recreation management internship 
program.  In addition, the exploration of this problem within the HBCU context resulted in the 
findings of three primary themes that outlined the program success of the internship course 
examined in this study.  The three themes that were found during this study included factors that 
contribute to program success, factors contributing to professional preparation, and the 
influences on the learning environment. 
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Appendix A: Course Syllabus 
 
 
 
 - 1 - 
 
Course Syllabus (as of 1/22/15) 
 
COURSE/CONTACT INFORMATION: 
 
Course Name: Internship 
Course Number: SMT 402 
Course Credit Hours: 12 
Instructor/Professor: Extracted 
Required text: Seagle, Jr. Edward E., Smith, Tammy B., Smith, Ralph W. (2012).  Internships in Recreation 
and Leisure Services – A Practical Guide for Students. State College, PA: Venture Publishing, 
Inc. 
Required uniform: Recreation Majors shirts or Internship Site uniform worn at all times. Shirts are $12.50 
 
Recommended texts: Harris, K. J. (2006). Hospitality management internship: A student workbook. Upper Saddle 
River, NJ: Pearson/Prentice Hall. [ISBN: 0-13-112184-7] 
 
Prerequisites:  SMT 401 
Location:  Extracted 
Date / Time:  Thursday 10:00 AM – 12: 00 Noon  
Phone:   Extracted 
Office Hours: T/TH  2:30PM -4:30PM , W 2:30PM-3:30PM and by appointment  
Email:   Extracted 
Fax:   Extracted 
 
COURSE DESCRIPTION: 
 
This course involves placement in a sport management and recreation setting under the supervision of a sport management 
and recreation professional. As well, 15-hours are set aside for a lecture, discussion, and evaluation seminar. The class 
integrates coursework and hands-on education by reinforcing theoretical concepts in the workplace. The central goal through 
engagement with the course instructor, classroom peers, and others is to hone job searching, interviewing, and impression 
management skills and to deeply reflect on the industry experiences shared in order to draw lessons for personal and 
professional development and smooth the transition into the world of professional sport management and recreation 
employment. A minimum of 480 hours of work experience is required for 12 credits. 
 
STUDENT LEARNING OUTCOMES: 
 
Upon successful engagement of this course, students should be able to: 
• Apply, in an appropriate and professional work setting, theories, concepts, and philosophies learned through previous 
academic and other experiences. 
 
• Assess, through practical application, personal learning skills and competencies in routine business administration (e.g., 
accounting and record keeping, planning, public relations, research, staff relations), consultation, direct ‘face-to-face’ 
leadership, supervision and teamwork. 
 
• Develop decision-making and problem-solving skills through the formulation, implementation and evaluation of 
alternative solutions to problems and approaches to issues. 
 
• Interact with and learn from industry professionals. 
 
• Gain an understanding of the overall agency/company organizational structure and their management philosophy (or 
corporate culture) and clientele base, as well as their relative position to local, national and/or global competitors. 
 
• Identify and address personal strengths and weaknesses in light of demands and expectations of employment in the 
various roles and responsibilities assigned in a work setting. 
 
• Reflect on and further refine career objectives in the recreation and leisure management industry, utilizing both personal 
assessment and evaluation by the academic institution and the internship agency. 
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• Develop a network of industry professionals that can be used when seeking full-time employment. 
 
• Compellingly share their internship experience and special projects with fellow interns as well as with others. 
 
 
ATTENDANCE AND PUNCTUALITY: As this is a hugely interactive course, you are expected to attend each session and 
to arrive on time. Attendance and punctuality will constitute 20% of your final course grade.  Two latenesses will be the 
equivalent of one absence.   
 
It is your responsibility to obtain the material and assignments covered in the event of an absence. You are considered late if 
you enter/join more than 5 minutes after the start of class. Classes will begin promptly, and attendance will be taken. 
Attendance sheets will be kept as part of the official record in case questions arise. 
 
 
ASSESSMENT STRATEGY FOR THIS COURSE: 
   
 
ASSIGNMENT (S) 
 
 
PERCENT OF GRADE 
 
STUDENT RECORD OF 
ASSESSMENT 
 
• Ongoing Workbook 
Completion 
 
20 % 
 
 
• Supervisor & Coordinator  
Evaluation 
 
 
 
20 % 
 
 
 
• Attendance/Punctuality/ 
Participation 
 
10 % 
 
 
• Internship Portfolio 
 
30 % 
 
 
 
• Internship Exit Presentation 
 
20 % 
 
                                                         
                      
COURSE GRADING SCALE:  Grades are used to indicate a student’s progress or lack thereof.  The range of grades and 
their letter equivalent for this course are as follows: 
 
Grade Range 
A 90 – 100  
B 80 – 89  
C 70 – 79  
D 60 – 69  
F <60 
 
 
STATEMENT OF ACADEMIC INTEGRITY:  SMT at University X is committed to the highest standards of intellectual 
honesty and academic integrity.  Students in this program are expected to uphold these standards.  Academic dishonesty takes 
many forms, including but not limited to: cheating; plagiarism (stealing or passing off as one’s own the ideas or words of 
another without crediting the source); any fraudulent act designed to gain academic grades, credits or any form of recognition 
not properly earned; and multiple submissions of the same work for credit in more than one course.  These forms of academic 
dishonesty are serious violations and can carry harsh penalties including the possibility of failure in the course and dismissal 
from the University. 
 
 
DISABILTIIES ACT (ADA) / 504 POLICY:  Individuals with disabilities are guaranteed certain protections and rights of 
equal access to programs and services under Section 504 of the Rehabilitation Act of 1973 and the Americans with 
Disabilities Act (ADA). The specific nature and severity of the disability and any functional limitations that may result 
determine compensatory services or reasonable accommodation to assist a student with a disability. Individuals requesting a 
reasonable accommodation should provide University X with information that documents the need for the accommodation 
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and suggests how the effects of the disability might be accommodated. Specific questions regarding documentation 
requirements should be addressed to a specific Office at University X. 
 
CLASS DATES AND ASSIGNMENT SCHEDULE: [Subject to change] 
 
DATE  TOPIC READINGS DUE ASSIGNMENT DUE 
 
1/22 - Thursday 
 
Individual Meetings 
 
 
 
Finalize internship sites 
 
1/29 - Thursday 
 
Introductions & 
Syllabus/Course 
Overview/ 
Workplace Attire 
 
 
 
 
 
 
 2/4 - Thursday 
 
Internship Talk 
 
 
My Mentor Sheet 
 
 
2/12 – Thursday 
 
Internship Talk  
 
 
 
Submit a draft copy of your resume, a 
internship thank you letter, and a generic 
job cover letter via the online 
management system drop box.  
 
2/19 –Thursday 
 
Resume & Cover 
Letter Feedback  
 
Internship Talk 
 
Workbook pages vii - 
16 
 
Bring your internship portfolio (binder) 
to class. 
 
2/26 - Thursday 
 
Internship Talk  
 
 
 
Complete all documents/assignments as 
required from Workbook pages vii – 16. 
 
3/5 - Thursday 
 
 
Internship Talk 
 
 
 
Bring your internship portfolio to class. 
 
3/12 - Thursday 
 
Internship Talk 
 
 
Bring your internship portfolio to class. 
 
3/19 - Thursday 
 
Internship Talk  
  
Bring your internship portfolio to class. 
 
3/26 - Thursday 
 
Internship Talk 
  Power point draft to class 
 
4/2 - Thursday 
 
Internship Talk 
 Bring your power point and 
internship portfolio. 
 
4/9 - Thursday 
 
Internship Talk 
 Bring your power point and 
internship portfolio. 
 
4/16 - Thursday 
 
Internship Talk 
 Final check on power point and 
portfolio. 
 
4/23 – Thursday 
 
Internship Portfolio 
Presentations 
  
 
 
4/30 - Thursday 
Final Exam End for 
Prospective 
Graduates 
  
 
5/9 – Saturday 
 
Commencement 
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Note: Please note that assignments are due at the beginning of the applicable class sessions. There will be a 10-point 
deduction for assignments submitted more than 5 minutes after the start of class. As well, there will be an additional 10-point 
deduction for each subsequent day of lateness.  
 
 
Please feel free to contact me with any questions, concerns, or issues you may have throughout the course. 
 
⇒ My commitment 
 
To strive to teach in an interesting and exciting way so that you enjoy the experience, gain knowledge, and perform to the 
best of your ability  
 
⇒ My request 
 
That you regularly attend class, actively participate in discussion, thoroughly and timely complete assignments, consistently 
give your best, and have fun 
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Appendix B: Intern Questions Phase I 
1) Why did you get into the field of sport and recreation management and decide to pursue it as 
a professional career? 
2) What factors were or will be considered when selecting your internship site (adapted from 
Stratta, 2004)? 
3) Tell me about your upcoming internship.   
a) Where are you working and what will you be doing with this organization? 
b) What are your expectations of this internship? 
4) What do you hope to achieve from this internship experience? 
5) What type of support do you anticipate receiving from your program administrator (director) 
during your internship experience?  
a) What type of support do you anticipate receiving from your site supervisor during the 
internship experience? 
6) Did the program director share the program objectives of the internship with you? 
a) In your own words, what is the purpose of the internship experience? 
7) How will you be assessed (graded) during the internship experience? 
a) Are you required to complete any special projects for the internship course? 
8) How would you describe your understanding of what the student expectations are for 
internship experience?  
9) Does this internship experience align with your career aspirations upon graduating? 
a) If yes, explain how this position aligns with your career goals.   
b) Would you like to gain fulltime employment with this organization? 
c)  If no, why did you select your internship site? 
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10) What are you current career plans after graduating from University X? 
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Appendix C: Program Director Questions Phase I 
1) Describe your professional experience and background related to sport and recreation 
internship programs. 
2) Explain the purpose of the internship program at this institution as you see it. 
3) As the program director how do you establish program guidelines and criteria for your 
students? 
4) Do you consider the internship program to be effective in meeting its program goals?  
a) If yes, what unique factors contribute to the programs success? 
5) What benefits, if any, do you leverage when placing students into internship experiences 
from historically black colleges and universities? 
6) What challenges, if any, must overcome when placing student into internship experiences 
from historically black colleges and universities? 
7) What leadership techniques and methods do you typically implement to assist students in 
successfully completing their internship experience?  
• a) What adjustments, if any, have you made to the techniques or methods that you use? 
8) What role do student’s career aspirations play in planning the internship course requirement? 
9) In your opinion, as the program director what is your most important responsibility? 
10) What role does the university’s mission have in how you manage your position as the 
program director? 
a) Does it tie into the purpose of the internship program? 
b) Does it tie into the internship program learning outcomes?  
11) Do you ever modify your practices and/or method of directing the internship program? 
a) If yes, describe this process and how often you make adjustments. 
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b) If no, what has held you back from modifying your administrative and leadership 
practices? 
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Appendix D: Student Questions Phase II 
1) Now that you have completed the internship course, tell me about your experience. 
a.  Did your internship experience meet your initial expectations? Why or why not? 
• Potential Probe: When I first spoke with you about your internship experience you said...  
Do you still agree with your previous answers? If not, what has changed? 
2) Describe your relationship with your site supervisor. 
a. How did this relationship impact your internship experience? 
3) Describe your interactions with the internship program director during your internship 
experience. 
a. How did your relationship with the internship program director impact your internship 
experience, if at all? 
4) How will this internship opportunity advance your likelihood of pursuing a career in the sport 
and recreation business industry? 
5) Did you find any advantages or disadvantages with respect to your internship experience that 
you believe are connected to your enrollment at University X?  
6) Can you describe an example of a time during your internship when you had to apply 
knowledge that you learned during your coursework? 
7) After completing this course, did this internship experience align with your career 
aspirations? 
a. If yes, explain how this position aligns with your career goals.   
b. Would you like to gain fulltime employment with this organization? 
c.  If no, why did you select your internship site? 
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8) Have your career aspirations changed while enrolled in or since completing the internship 
course? 
a. If yes, what brought about this current change 
b. If no, did the internship experience strengthen your career aspirations? 
9) After completing the internship experience, what are you current career plans? Graduate 
school, employment in the field, and employment outside of the field. 
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Appendix E: Program Director Questions Phase II 
1) What administrative practices are most effective in maintaining a successful internship 
program? 
2) How well has the internship program been implemented during this term? 
• Potential Probe: Did anything uncommon with respect to managing (directing, planning, 
implementing) the internship program happen during this term? 
3) Describe the process of placing students in internship positions.    
a) How do you distribute the internship opportunities that you have each semester?  
4)  How do you manage the responsibility of monitoring and evaluating student interns? 
5) How, if at all, have student behaviors and activities changed due to their experience in the 
program? 
• Probe: Do you have thoughts about why? 
6) How is the internship experience valuable to student, employers, and the university?   
7) Are there any challenges that you face as the program director of the sport and recreation 
internship program at this university? 
8) What improvements would you recommend for ensuring a successful and efficient internship 
experience for students?  
9) Describe your relationship with your student interns during this internship experience. 
a) Describe your relationship with the site supervisors during this internship experience. 
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Appendix F: Alignment of interview questions to research questions and literature  
Phase 
(I or 
II) 
Related 
Research 
Question 
Interviewee 
(Intern or 
Director 
Interview Questions Source/ 
Theoretical 
framework 
I RQ1 Intern Did the program director share the program objectives of the internship 
with you? 
a) In your own words, what is the purpose of the internship experience? 
Sutton (1989); 
Kelley (2004) 
I Intern  How will you be assessed (graded) during the internship experience? 
a) Are you required to complete any special projects for the internship 
course? 
Chouinard (1993) 
I Intern How would you describe your understanding of what the student 
expectations are for the internship experience?  
Sutton (1989); 
Kelley (2004) 
I Director As the program director how do you establish program guidelines and 
criteria for your students? 
Sutton (1989); 
Kelley (2004) 
I Director Do you consider the internship program to be effective in meeting its 
program goals?  
a) If yes, what unique factors contribute to the programs success? 
Sutton (1989); 
Kelley (2004) 
I Director What leadership techniques and methods do you typically implement to 
assist students in successfully completing their internship experience?  
a) What adjustments, if any, have you made to the techniques or methods 
that you use? 
 
 
Sutton (1989); 
Kelley (2004) 
I Director In your opinion, as the program director what is your most important 
responsibility? 
 
Phase Related 
Research 
Question 
Interviewee Interview Questions Source/ 
Theoretical 
Framework 
II RQ1 Intern Can you describe an example of a time during your internship when you 
had to apply knowledge that you learned during your coursework? 
Chaplip (2006) 
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II Director What administrative practices are most effective in maintaining a 
successful internship program? 
Sutton (1989); 
Kelley (2004) 
II Director How well has the internship program been implemented during this term? 
• Potential Probe: Did anything uncommon with respect to managing 
(directing, planning, implementing) the internship program happen 
during this term? 
Kelley (2004) 
II Director Describe the process of placing students in internship positions.    
a) How do you distribute the internship opportunities that you have each 
semester? 
Kelley (2004) 
II Director How do you manage the responsibility of monitoring and evaluating 
student interns? 
Sutton (1989) 
Brassie (1989) 
II Director  What improvements would you recommend for ensuring a successful and 
efficient internship experience for students?  
Sutton (1989) 
I RQ2  
 
Intern Why did you get into the field of sport and recreation management and 
decide to pursue it as a professional career? 
Stratta & Kelly 
(2001) 
I Intern What factors were or will be considered when selecting your internship site 
(adapted from Stratta, 2004)? 
Stratta (2004) 
I Intern Tell me about your upcoming internship.   
a) Where are you working and what will you be doing with this 
organization? 
• b) What are your expectations of this internship? 
Kelley (2004) 
I Intern What do you hope to achieve from this internship experience? Kelley (2004) 
I Intern What type of support do you anticipate receiving from your program 
administrator (director) during your internship experience?  
a) What type of support do you anticipate receiving from your site 
supervisor during the internship experience? 
Kelley (2004) 
Phase Related 
Research 
Question 
Interviewee Interview Questions Source/ 
Theoretical 
Framework 
I RQ3 
 
Director Describe your professional experience and background related to sport and 
recreation internship programs. 
Kelley (2004 
I Director Explain the purpose of the internship program at this institution as you see 
it. 
Sutton (1989); 
Kelley (2004) 
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I Director What benefits, if any, do you leverage when placing students into 
internship experiences from historically black colleges and universities? 
Kelley (2004) 
Cuneen & 
Sidwell (1993) 
I Director What challenges, if any, must overcome when placing student into 
internship experiences from historically black colleges and universities? 
Cuneen & 
Sidwell (1993) 
I Director What role does the university’s mission have in how you manage your 
position as the program director? 
a) Does it tie into the purpose of the internship program? 
b) Does it tie into the internship program learning outcomes?  
 
Eagleman and 
McNary (2010) 
II Intern Now that you have completed the internship course, tell me about your 
experience. 
a) Did your internship experience meet your initial expectations? Why or 
why not? 
Potential Probe: When I first spoke with you about your internship 
experience you said...  Do you still agree with your previous answers? If 
not, what has changed? 
Kelley (2004) 
II Intern Describe your relationship with your site supervisor. 
a) How did this relationship impact your internship experience? 
Bell & Countiss 
(1993 
II Intern Describe your interactions with the internship program director during 
your internship experience. 
a) How did your relationship with the internship program director impact 
your internship experience, if at all? 
Bell & Countiss 
(1993 
Phase Related 
Research 
Question 
Interviewee Interview Questions Source/ 
Theoretical 
Framework 
II RQ3 
 
Intern Did you find any advantages or disadvantages with respect to your 
internship experience that you believe are connected to your enrollment at 
University X?  
Stratta & Kelley 
(2001) 
II Director How, if at all, have student behaviors and activities changed due to their 
experience in the program? 
a) Do you have thoughts about why? 
Chouinard (1993) 
II Director How is the internship experience valuable to student, employers, and the Stratta & Kelley 
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university?   (2001) 
II Director Are there any challenges that you face as the program director of the sport 
and recreation internship program at this university? 
Sutton (1989); 
Kelley (2004) 
II Director Describe your relationship with your student interns during this internship 
experience. 
a) Describe your relationship with the site supervisors during this 
internship experience. 
Chouinard (1993) 
Phase Related 
Research 
Question 
Interviewee Interview Questions Source/ 
Theoretical 
Framework 
I RQ2  
 
Intern Does this internship experience align with your career aspirations upon 
graduating? 
a) If yes, explain how this position aligns with your career goals.   
b) Would you like to gain fulltime employment with this 
organization? 
c)  If no, why did you select your internship site? 
Cuneen & 
Sidwell (1993) 
I Director What role do student’s career aspirations play in planning the internship 
course requirement? 
Cuneen & 
Sidwell (1993) 
II Intern How will this internship opportunity advance your likelihood of pursuing a 
career in the sport and recreation business industry? 
Sutton (1989) 
II Intern After completing this course, did this internship experience align with your 
career aspirations? 
a) If yes, explain how this position aligns with your career goals.   
b) Would you like to gain fulltime employment with this organization? 
c) If no, why did you select your internship site? 
Cuneen & 
Sidwell (1993) 
II Intern Have your career aspirations changed while enrolled in or since completing 
the internship course? 
a) If yes, what brought about this current change 
b) If no, did the internship experience strengthen your career aspirations? 
Cunningham et 
al. (2005) 
II Intern After completing the internship experience, what are your current career 
plans?  
Graduate school 
 Employment in the field, or 
Cuneen & 
Sidwell (1993) 
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 Employment outside of the field. 
 161
Appendix G: Learning Outcomes for Student Interns 
The course syllabus shared the following learning outcomes for students.   
Upon successful engagement of this course, students should be able to: 
• Apply, in an appropriate and professional work setting, theories, concepts, and philosophies 
learned through previous academic and other experiences. 
 
• Assess, through practical application, personal learning skills and competencies in routine 
business administration (e.g., accounting and record keeping, planning, public relations, 
research, staff relations), consultation, direct ‘face-to-face’ leadership, supervision and 
teamwork. 
 
• Develop decision-making and problem-solving skills through the formulation, 
implementation and evaluation of alternative solutions to problems and approaches to issues. 
 
• Interact with and learn from industry professionals. 
 
• Gain an understanding of the overall agency/company organizational structure and their 
management philosophy (or corporate culture) and clientele base, as well as their relative 
position to local, national and/or global competitors. 
 
• Identify and address personal strengths and weaknesses in light of demands and expectations 
of employment in the various roles and responsibilities assigned in a work setting. 
 
• Reflect on and further refine career objectives in the recreation and leisure management 
industry, utilizing both personal assessment and evaluation by the academic institution and 
the internship agency. 
 
• Develop a network of industry professionals that can be used when seeking full-time 
employment. 
 
• Compellingly share their internship experience and special projects with fellow interns as 
well as with others. 
 
